
 

Appendix A–7 81 

Domain of Planning Instruction and Assessment 

Instructional Plans 
This Indicator and Domain are evaluated over time (multiple observations/lessons being observed). 

 
Planning instruction encompasses decisions based on the district standards combined with knowledge of  

the disciplines taught, research-based professional practices, and the students who are to learn the curriculum. — Paula Rutherford 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

• The format of the standards-based instructional plans 
includes: review, introduction, presentation, activity, and 
closure. 

• Instructional plans include all five of the following 
components: 

• Content that 
- Connects to previous learning and 

other powerful ideas 
- Is broken down into the concepts and 

vocabulary to be learned 
• Activities and materials that 

- Support the learning objective(s) 
- Provide students with choices 
- Are relevant to students’ lives 

• Grouping size, compositions, and tasks that 
- Maximize opportunities for student 

practice, student interaction, and for 
students to learn from each other 

- Hold students accountable for group 
and individual work 

• Questioning that is 
- Varied 
- Sequenced to the learning objective(s) 
- Purposeful and coherent 

• Differentiated instruction that 
- Varies content, process, and product 

• Instructional plans are observable and utilized. 

• The format of the standards-based instructional plans 
includes: review, introduction, presentation, activity, 
and closure. 

• Instructional plans include four of the following 
components: 

• Content that 
- Connects to previous learning and 

other powerful ideas 
- Is broken down into the concepts and 

vocabulary to be learned 
• Activities and materials that 

- Support the learning objective(s) 
- Provide students with choices 
- Are relevant to students’ lives 

• Grouping size, compositions, and tasks that 
- Maximize opportunities for student 

practice, student interaction, and for 
students to learn from each other 

- Hold students accountable for group 
and individual work 

• Questioning that is 
- Varied 
- Sequenced to the learning 

objective(s) 
- Purposeful and coherent 

• Differentiated instruction that 
- Varies content, process, and product 

• The format of the standards-based instructional 
plans does not include: review, introduction, 
presentation, activity, or closure. 

• Instructional plans do not include the following 
components: 

• Content that 
- Connects to previous learning and 

other powerful ideas 
- Is broken down into the concepts 

and vocabulary to be learned 
• Activities and materials that 

- Support the learning objective(s) 
- Provide students with choices 
- Are relevant to students’ lives 

• Grouping size, compositions, and tasks that 
- Maximize opportunities for student 

practice, student interaction, and 
for students to learn from each 
other 

- Hold students accountable for 
group and individual work 

• Questioning that is 
- Varied 
- Sequenced to the learning 

objective(s) 
- Purposeful and coherent 

• Differentiated instruction that 
- Varies content, process, and 

product 
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Domain of Planning Instruction and Assessment 

Assessment Plans 
This Indicator and Domain are evaluated over time (multiple observations/lessons being observed). 

 
Effective assessment can motivate the unmotivated, restore the desire to learn,  

encourage students to keep learning and ultimately increase student achievement. — Richard Stiggins 
 

  
Exemplary – 5 

Descriptors are met thoroughly and  
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

Assessment plans: 

• Are aligned with state content standards and 
instructional plans. 

• Have a clear desired student performance outcome. 
• Include a variety of formative measures aligned to 

the learning objective(s). 
• Include summative measures. 
• Include goal setting and documentation of student 

progress toward state content standards. 

• Are observable and utilized to inform instruction. 

Assessment plans: 

• Are aligned with state content standards and 
instructional plans. 

• Have a clear desired student performance outcome. 
• Include a variety of formative measures aligned to 

the learning objective(s). 
• Include summative measures. 
• Include opportunities for goal setting and 

documentation of student progress toward state 
content standards. 

Assessment plans: 

• Are not aligned with state content standards. 

• Do not have a clear student performance outcome. 
• Do not include a variety of formative measures 

aligned to the learning objective(s). 
• Do not include summative measures. 
• Do not include goal setting. 

• Are not observable or utilized to inform 
instruction. 
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Domain of Instruction 
Standards and Objectives 

This Indicator is evaluated based on a snapshot in time (lesson observed). 
 

Establishing and communicating a specific learning objective is essential to direct student learning and to measure student progress. 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

• The standards-based learning objective(s) is specific, 
measurable, demanding, and meaningful. 

• The teacher communicates, displays, and references 
the learning objective(s) throughout the lesson. 

• The teacher thoroughly communicates the purpose of 
the learning objective(s). 

• The teacher makes the desired student performance 
outcome thoroughly clear to all students. 

• The lesson is focused on a limited set of skills and/or 
knowledge selected to help students reach the learning 
objective(s). 

• There is evidence that most students demonstrate 
mastery of the learning objective(s). 

• The standards-based learning objective(s) is specific, 
measurable, and meaningful. 

• The teacher communicates and displays the learning 
objective(s). 

• The teacher communicates the purpose of the learning 
objective(s). 

• The teacher makes the desired student performance 
outcome clear to most students. 

• The lesson is mostly focused on a limited set of skills 
and/or knowledge selected to help students reach the 
learning objective(s). 

• There is evidence that most students demonstrate 
mastery of the learning objective(s). 

• The standards-based learning objective(s) is not 
specific, measurable, demanding, or meaningful. 

• The learning objective(s) is not communicated. 

• The purpose of the learning objective(s) is not 
communicated. 

• Expectations for student performance are unclear. 

• The lesson is not focused on a limited set of skills or 
knowledge selected to help students reach the learning 
objective(s). 

• There is evidence that few students demonstrate 
mastery of the learning objective(s). 
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Domain of Instruction 

Presenting Instructional Content 
This Indicator is evaluated based on a snapshot in time (lesson observed). 

 
The teaching and learning process is the interaction between the teacher and the students with  

the content.  An effective teacher delivers instruction so that the learners are actively engaged with the content. 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

The teacher: 

• Previews what will be learned and connects it to 
previous learning. 

• Provides visuals to establish the organization of the 
lesson. 

• Breaks down the concept to be learned and teaches 
each part using appropriate, effective strategies and/or 
tools. 

• Highlights key concepts and ideas and connects them 
to other powerful ideas. 

• Provides for frequent student interactivity with content. 

• Communicates all essential information, is on topic, 
and is succinct. 

• Frequently includes internal summaries during the 
lesson. 

• Responds to students’ cues to adjust instruction. 

The teacher: 

• Previews what will be learned and connects it to 
previous learning. 

• Provides visuals to establish the organization of the 
lesson. 

• Breaks down the concept to be learned and teaches 
each part using appropriate, effective strategies and/or 
tools. 

• Highlights key concepts and ideas. 

• Provides for student interactivity with content. 

• Communicates most essential information, is on topic, 
and is succinct. 

• Includes internal summaries during the lesson. 

• Responds to students’ cues to adjust instruction. 

The teacher: 

• Does not preview what will be learned or connect it to 
previous learning. 

• Provides ineffective or no visuals to establish the 
organization of the lesson. 

• Does not appropriately break down the concept to be 
learned. 

• Does not highlight key concepts and ideas or connect 
them to other powerful ideas. 

• Does not provide for student interactivity with content. 

• Communication is off topic. 

• Includes no internal summaries during the lesson. 

• Does not respond to students’ cues to adjust 
instruction. 
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Domain of Instruction 

Learning Activities & Materials 
This Indicator is evaluated based on a snapshot in time (lesson observed). 

 
Learning activities and materials must provide coherent, relevant learning experiences  

that will evoke and develop the desired understandings, promote interest, and lead to excellent performance. 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

Activities and materials: 
 

• Support the learning objective(s). 
• Generate and sustain student engagement. 
• Provide opportunities for student-to-student 

interaction. 
• Provide students with choices. 
• Are relevant to students’ lives. 

 
AND include at least one of the following: 

• Student interactivity with games or game-like 
materials. 

• Product creation. 
• Student use of multimedia. 
• Student use of technology. 
• Self-direction. 
• Self-monitoring. 
• Student use of resources beyond the school 

curriculum texts and materials. 

Activities and materials: 
 

• Support the learning objective(s). 
• Generate and sustain student engagement. 
• Provide opportunities for student-to-student 

interaction. 
 
 
 
AND include at least one of the following: 

• Student interactivity with games or game-like 
materials. 

• Product creation. 
• Student use of multimedia. 
• Student use of technology. 
• Self-direction. 
• Self-monitoring. 
• Student use of resources beyond the school 

curriculum texts and materials. 

Activities and materials: 
 

• Do not support the learning objective(s). 
• Does not generate or sustain student engagement. 
• Do not provide opportunities for student-to-student 

interaction. 
 
 
 
AND do not include: 

• Student interactivity with games or game-like 
materials. 

• Product creation. 
• Student use of multimedia. 
• Student use of technology. 
• Self-direction. 
• Self-monitoring. 
• Student use of resources beyond the school 

curriculum texts and materials. 
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Domain of Instruction 

Learning Groups 
This Indicator is evaluated over time (multiple observations/lessons being observed). 

 
When students are intentionally placed into groups they experience multiple  

ways of thinking, receive more feedback, and engage in higher levels of discussion and interaction. 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

Over the course of multiple observations: 

• Group size, group composition, and group tasks 
create opportunities for student practice, student 
interaction, and for students to learn from each other. 

• Group work requires students to set goals, reflect on 
the group process, and evaluate their individual 
learning. 

• All students perform their responsibilities and are held 
accountable for both group and individual work. 

Over the course of multiple observations: 

• Group size, group composition, and group tasks 
create opportunities for student practice, student 
interaction, or for students to learn from each other. 

• Group work requires students to reflect on the group 
process and evaluate their individual learning. 

• Most students perform their responsibilities and are 
held accountable for either group or individual work. 

Over the course of multiple observations: 

• Group size, group composition, and group tasks do 
not create opportunities for student practice, student 
interaction, or for students to learn from each other. 

• Group work does not challenge students to set goals, 
reflect on the group process, or evaluate their 
individual learning. 

• Few students perform their responsibilities and are 
held accountable for group or individual work. 
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Domain of Instruction 

Questioning 
This Indicator is evaluated based on a snapshot in time (lesson observed). 

 
When teachers use questions skillfully, they engage their students in an exploration of content.  

A teacher’s skill in questioning and in leading discussions makes a powerful contribution to student learning. – Charlotte Danielson 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

• Questions are varied (remembering, 
understanding, applying, analyzing, evaluating, 
creating). 

• Questions are sequenced with attention to the 
learning objective(s). 

• Questions are purposeful and coherent. 

• Questions frequently require active student responses. 

• Adequate wait time is consistently provided. 

• The teacher provides opportunities for students to 
generate and answer questions relevant to the 
learning objective(s). 

• The teacher asks a high frequency of questions to 
engage students. 

• The teacher calls on volunteers, non-volunteers, and 
a balance of students based on race, ability, and 
gender. 

• Questions are varied (remembering, 
understanding, applying, analyzing, evaluating, 
creating). 

• Questions are mostly sequenced with attention to 
the learning objective(s). 

• Questions are usually purposeful and coherent. 

• Questions require active student responses. 

• Adequate wait time is usually provided. 

• The teacher provides opportunities for students to 
generate questions relevant to the learning 
objective(s). 

• The teacher asks questions to engage students. 

• The teacher calls on volunteers, non-volunteers, and 
a balance of students based on race, ability, and 
gender. 

• Questions are not varied (remembering, 
understanding, applying, analyzing, evaluating, 
creating). 

• Questions are not sequenced with attention to the 
learning objective(s). 

• Questions are not purposeful or coherent. 

• Questions do not require active student responses. 

• Adequate wait time is rarely provided. 

• The teacher does not provide opportunities for students 
to generate questions relevant to the learning 
objective(s). 

• The teacher does not ask a high frequency of questions 
to engage students. 

• The teacher rarely calls on students. 

SY 09-10, Page 7 of 16 
  



 

Appendix A–7 88 

Domain of Instruction 

Academic Feedback 
This Indicator is evaluated based on a snapshot in time (lesson observed). 

 
Effective academic feedback tells students where they are on the continuum of mastery, what they are doing right,  

and next steps to take.  It is just-in-time, just-for-me information delivered when and where it will do the most good. 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

The teacher: 

• Provides a high frequency of oral and/or written 
feedback that is timely, academically-focused, 
corrective/directive, and specific to the learning 
objective(s). 

• Circulates to prompt student thinking, assess each 
student’s progress, and to provide individual feedback. 

• Intentionally engages students in giving academically- 
focused, corrective/directive, and specific to the 
learning objective feedback to one another. 

The teacher: 

• Provides oral and/or written feedback that is timely, 
academically-focused, corrective/directive, and 
specific to the learning objective(s). 

• Circulates to prompt student thinking, assess each 
student’s progress, and sometimes to provide 
individual feedback. 

The teacher: 

• Does not provide oral and/or written feedback that is 
timely, academically-focused, corrective/directive, or 
specific to the objective. 

• Does not circulate to prompt student thinking, assess 
each student’s progress, or provide individual 
feedback. 
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Domain of Instruction 

Critical Thinking and Problem Solving 
This Indicator is evaluated over time (multiple observations/lessons being observed). 

 
The teaching of critical thinking and problem solving enables students to develop mental techniques or abilities 

that allow them to reason, judge, or formulate thoughts.  Teaching thinking skills consists of teaching students how to engage in these 
behaviors. 

 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

Over the course of multiple observations, all four 
thinking/problem solving approaches are intentionally 
and explicitly taught and utilized. 

 
• Analytical thinking where students compare/contrast, 

evaluate/explain, classify/categorize, or draw/justify 
conclusions. 

 
• Practical thinking where students use, apply, and 

implement concepts and ideas they learned to work on 
real-life tasks. 

 
• Creative thinking where students generate ideas, 

create, design, and evaluate a final product. 
 
• Inquiry-based thinking where students hypothesize, 

observe, experiment, record, and report results. 

Over the course of multiple observations, three of the 
thinking/problem solving approaches are intentionally 
and explicitly taught and utilized. 

 
• Analytical thinking where students compare/contrast, 

evaluate/explain, classify/categorize, or draw/justify 
conclusions. 

 
• Practical thinking where students use, apply, and 

implement concepts and ideas they learned to work on 
real-life tasks. 

 
• Creative thinking where students generate ideas, 

create, design, and evaluate a final product. 
 
• Inquiry-based thinking where students hypothesize, 

observe, experiment, record, and report results. 

Over the course of multiple observations, the teacher 
implements few learning experiences that thoroughly 
teach or utilize any type of thinking/problem solving. 

 
• Analytical thinking where students compare/contrast, 

evaluate/explain, classify/categorize, or draw/justify 
conclusions. 

 
• Practical thinking where students use, apply, and 

implement concepts and ideas they learned to work on 
real-life tasks. 

 
• Creative thinking where students generate ideas, 

create, design, and evaluate a final product. 
 
• Inquiry-based thinking where students hypothesize, 

observe, experiment, record, and report results. 
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Domain of Instruction 

Differentiated Instruction 
This Indicator is evaluated over time (multiple observations/lessons being observed). 

 
Not all students are alike. We must not differentiate who will learn what but rather how we will teach  

so that all students have access to, and support and guidance in, mastering the content. –Paula Rutherford 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

Over the course of multiple observations, the teacher: 

• Provides differentiated CONTENT according to 
individual student readiness, interest, and 
learning profile. 

• Provides differentiated PROCESS according to 
individual student readiness, interest, and learning 
profile. 

• As appropriate, provides opportunities for 
differentiated PRODUCT according to individual 
student readiness, interest, and learning profile. 

Over the course of multiple observations, the teacher: 

• Provides differentiated CONTENT according to 
groups of students’ readiness, interests, and learning 
profiles. 

• Provides differentiated PROCESS according to groups 
of students’ readiness, interests, and learning profiles. 

• As appropriate, provides opportunities for 
differentiated PRODUCT according to groups of 
students’ readiness, interests, and learning profiles. 

Over the course of multiple observations, the teacher: 

• Does not differentiate CONTENT according to student 
readiness, interest, or learning profile. 

• Does not differentiate PROCESS according to student 
readiness, interest, or learning profile. 

• Does not differentiate PRODUCT according to student 
readiness, interest, or learning profile. 
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Domain of Instruction 

Lesson Structure 
This Indicator is evaluated based on a snapshot in time (lesson observed). 

 
Time, structure, and routines blend together to create a framework for the effective delivery of a lesson. 

 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

• Lesson starts and ends on time. 

• Lesson structure is coherent and includes these aspects: 
review, introduction, presentation, activity, and closure. 

• The teacher provides time throughout the lesson for 
reflection on what was learned and why. 

• Procedures and routines are well established, efficient, 
and demonstrated by all students so that instructional 
time is maximized. 

• Lesson starts and ends somewhat on time. 

• Lesson structure is coherent and includes these aspects: 
review, introduction, presentation, activity, and closure. 

• The teacher provides time for reflection on what was 
learned and why. 

• Procedures and routines are well established, efficient, 
and demonstrated by most students so that instructional 
time is maximized. 

• Lesson does not start and/or end on time. 

• Lesson structure is not coherent and includes few of 
these aspects: review, introduction, presentation, 
activity, closure. 

• The teacher does not provide time for reflection on 
what was learned. 

• Procedures and routines are not well established or 
efficient. 
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Domain of Learning Environment 

Academic Expectations 
This Indicator and Domain are evaluated over time (multiple observations/lessons being observed). 

 
Having high academic expectations for all students influences the instructional decisions and behavior of the teacher.  

By believing that all students can achieve, the teacher makes it a practice to behave in ways that communicate those high expectations to every student. 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

• High and demanding academic expectations are set for 
every student. 

• All students are consistently and meaningfully engaged. 

• All students are encouraged to learn from mistakes. 

• Learning opportunities are created where all students can 
experience success. 

• Most students take initiative and follow through with 
their own work. 

• Instructional time is optimized and expectations are set 
for better performance from every student. 

• High and demanding academic expectations are set for 
every student. 

• Most students are consistently and meaningfully 
engaged. 

• Most students are encouraged to learn from mistakes. 

• Learning opportunities are created where most students 
can experience success. 

• Most students complete their work according to teacher 
expectations. 

• Instructional time is optimized. 

• High and demanding academic expectations are not 
set for every student. 

• Students are not consistently or meaningfully 
engaged. 

• Students are not encouraged to learn from mistakes. 

• Learning opportunities are not created where all 
students can experience success. 

• Students do not take initiative or follow through with 
their own work. 

• Instructional time is not optimized. 
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Domain of Learning Environment 

Managing Student Behavior 
This Indicator and Domain are evaluated over time (multiple observations/lessons being observed). 

 
Effective classroom management is essentially invisible, because when students  

are well-behaved and engaged, the focus is on instruction and learning. — Rick Smith 
 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

Students are consistently well-behaved and on task 
because the teacher: 

• Establishes clear standards of conduct. 

• Attends to misbehavior quickly, respectfully, and 
appropriately. 

• Addresses individual student behavior rather than the 
entire class and is sensitive to the students’ individual 
needs. 

• Uses subtle responses to correct minor disruptions. 

• Assigns natural and logical consequences. 

• Overlooks inconsequential behavior when appropriate. 

• Effectively uses research-based management 
strategies. 

Students are usually well-behaved and on task because 
the teacher: 

• Establishes clear standards of conduct. 

• Attends to misbehavior quickly, respectfully, and 
appropriately. 

• Addresses individual student behavior rather than the 
entire class and is sensitive to the students’ individual 
needs. 

• Uses subtle responses to correct minor disruptions. 

• Assigns natural and logical consequences. 

• Overlooks inconsequential behavior when appropriate. 

Students are not-well behaved or on task because the 
teacher does not: 

• Establish clear standards of conduct. 

• Attend to misbehavior quickly, respectfully, or 
appropriately. 

• Address individual student behavior and is not 
sensitive to the students’ individual needs. 

• Use subtle responses to correct minor disruptions. 

• Assign natural and logical consequences. 

• Overlook inconsequential behavior. 
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Domain of Learning Environment 

Physical Environment 
This Indicator and Domain are evaluated over time (multiple observations/lessons being observed). 

 
The physical environment is an important resource for learning and should provide flexibility in organizing students and activities. 

 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

The classroom consistently: 

• Is organized and understandable to all students. 

• Has supplies, equipment, and resources easily and 
readily accessible. 

• Displays relevant student work. 

• Is arranged to promote individual and group learning. 

• Is safe and clean. 

• Displays the state standards. 

• Displays content-specific references or resources. 

The classroom usually: 

• Is organized and understandable to most students. 

• Has supplies, equipment, and resources accessible. 

• Displays relevant student work. 

• Is arranged to promote individual and group learning. 

• Is safe and clean. 

• Displays the state standards. 

• Displays content-specific references or resources. 

The classroom: 

• Is not organized and understandable to all students. 

• Does not has have supplies, equipment, or resources 
easily or readily accessible. 

• Does not display relevant student work. 

• Is not arranged to promote individual or group 
learning. 

• Is not safe or clean. 

• Does not display the state standards. 

• Does not display content-specific references or 
resources. 

SY 09-10, Page 14 of 16 
  



 

Appendix A–7 95 

Domain of Learning Environment 

Respectful Culture 
This Indicator and Domain are evaluated over time (multiple observations/lessons being observed). 

 
Creating a positive classroom climate begins with showing respect to one another and leads to a caring and supportive learning environment. 

 

  

 

Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

Consistently, 

• Interactions between teacher and student are respectful. 

• Interactions between students are respectful. 

• Interactions among members of the class reflect 
warmth, caring, and sensitivity. 

• Students take pride in their work. 

• The teacher seeks out the interests and opinions of all 
students. 

• The teacher thoroughly reinforces and rewards effort. 

Usually, 

• Interactions between teacher and student are respectful. 

• Interactions between students are respectful. 

• Interactions among members of the class reflect 
warmth, caring, and sensitivity. 

• Students take pride in their work. 

• The teacher seeks out the interests and opinions of all 
students. 

• The teacher reinforces and rewards effort. 

• Interactions between teacher and student are not 
respectful. 

• Interactions between students are not respectful. 

• Interactions among members of the class do not 
reflect warmth, caring and sensitivity. 

• Students do not take pride in their work. 

• The teacher does not seek out the interests or 
opinions of students. 

• The teacher does not reinforce or reward effort. 

SY 09-10, Page 15 of 16 
  



 

Appendix A–7 96 

Domain of Learning Environment 

Classroom Procedures 
This Indicator and Domain are evaluated over time (multiple observations/lessons being observed). 

 
Procedures are the railroad tracks…content is the train. — Rick Smith 

 

  
Exemplary – 5 

Descriptors are met thoroughly and 
have significant impact on student learning. 

Professional – 3 

Descriptors are met effectively 
and impact student learning. 

Unsatisfactory – 1 

Consistently, classroom procedures and routines: 

• Are explicitly taught, practiced, and understood by 
students. 

• Are clear at the beginning, during the middle, and at 
the end of class, and for special situations. 

• Are efficient. 

• Include non-instructional duties. 

• Require all students to contribute. 

Usually, classroom procedures and routines: 

• Are explicitly taught, practiced, and understood by 
students. 

• Are clear at the beginning, during the middle, and 
at the end of class, and for special situations. 

• Are efficient. 

• Include non-instructional duties. 

• Require all students to contribute. 

Classroom procedures and routines: 

• Are not explicitly taught, practiced, and or understood by 
students. 

• Are not clear at the beginning, during middle, and at the end 
of class, or for special situations. 

• Are not efficient. 

• Do not include non-instructional duties. 

• Do not require all students to contribute. 
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