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A. School Information

Open Date:

Proposed Name:

School Type:
Grade Levels:
School District:
Neighborhood / Community:
Organization Type:

Sponsoring Entity:

Address:
Phone:
Fax:

Web Site:

Calendar Type:
Educational Service

Provider:

GENERAL

August 21, 2023

[6,7,8,9,10, 11, 12]

Non-profit Corporation
Non-profit Organization

Standard - 180 instructional days
(None)

B. Primary Contact Person

Name:

Mailing Address:

Mobile Phone:

Alternate Phone:

Email:

Current Employer:

Krista Williams
1701 Princeton Woods Dr. W. Mobile, Alabama 36618

251-654-3150
ke6305@gmail.com

C. Attendance Projections

Grade 2023-24 2024-25 2025-26
Level Enrollment Enrollment Enrollment
Min. Max. Min. Max. Min. Max.

6 60 60 60 60 60 60
7 60 60 60 60 60 60
8 60 60 60 60 60 60
9 60 60 60 60 60 60
10 60 60 60 60
11 60 60
12
Total 240 240 300 300 360 360

D. Board Members

Name

Title

Contact Information
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2026-27
Enrollment
Min. Max.

60 60
60 60
60 60
60 60
60 60
60 60
60 60

420 420

Floretta P. Carson Visual and Performing Arts Academy
Middle / High

2027-28 At Capacity
Enroliment 2027-28
Min. Max. Min. Max.

60 60 60 60
60 60 60 60
60 60 60 60
60 60 60 60
60 60 60 60
60 60 60 60
60 60 60 60

420 420 420 420

Current Employer
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Hart, Hannah Board Director :
: dehehart@comcast.net

m<o MZT

Moore, Sandra Board Director

sandra.moore705@comcast.net

Morton P:

Benteréh Board Director M:
E: morton@southalabama.edu
P:

Ryanns, Dyann  Board Director M:

E:. dyannryans@gmail.com

E. Start-up Team Members

Name Title Contact Information Current Employer
P:

Morris, Anthony  Director of Operations M:

E: dralmorris@gmail.com

P:
M:
E: ke6305@gmail.com

Founder and Chief

Williams, Krista Executive Officer
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EXECUTIVE SUMMARY

1.Executive Summary

1. Mission and Vision. State the mission and vision of the proposed school. The mission is a statement
of the fundamental purpose of the school, describing why it exists. The vision statement outlines how the
school will operate and what it will achieve in the long term. The mission and vision statement provide
the foundation for the entire proposal.

Mission and Vision

The mission of the Floretta P. Carson Visua and Performing Arts Academy isto educate adiverse
community of students through arigorous, pre-college and pre-professional level curriculum that prepares
students for post-secondary education and careers in the visual/performing arts. Our purposeis to nurture,
inspire, and motivate a diverse body of talented students to develop and fulfill their artistic skills and
educational goals. As leaders of this school, along with our partner organization, Sunny Side Theatre, we
have dedicated our lives to impacting students in ways unimaginable—just like, Floretta P. Carson
positively impacted the lives of disadvantaged students across the Mobile County area. Through experience
and research, we have noted that minority and low-income students face many barriers in the process of
acquiring pre-professional level artstraining and quality academics during their secondary school years
(National Endowment for the Arts, 2012). According to National Endowment for the Arts (2012),
disadvantaged students have less than half of the access to a quality arts and academic education than their
non-disadvantaged peers. In schools across the country, disadvantaged students are not provided with the
same opportunities as students in more affluent neighborhoods and are less likely to attend a school that
provides advanced and honors level courses (National Endowment for the Arts, 2012). In other words,
socioeconomic differences have been a deciding factor in whether or not a student has access to quality arts
and academic programs (Quinton et al., 2014). The educational model of Floretta P. Carson Visual and
Performing Arts Academy ensures that al students, regardless of socioeconomic status, ethnicity, or
background, are provided with the necessary resources (e.g., instruments, technology devices, software
programs) and support (e.g., college and career mentors, school-wide system of intervention) needed to be
successful in the arts and academics. FPC VPAA is centered around equity, diversity, inclusion, access,
opportunity, and the participation, representation, and advancement of all students, regardless of
background, ethnicity, ability, or language. The vision of the Floretta P. Carson Visual and Performing Arts
Academy isto not only become the leading and highest-quality visual and performing arts educational
option for students, but to also close the achievement gap among disadvantaged students within Mobile
County and surrounding areas. We believe that all students, regardless of background, ethnicity, or
socioeconomic status should be provided with a quality education that cultivates their creative skillswhile
preparing them to be successful within aglobal society. To achieve this vision, we are committed to
providing all students with rigorous, equitable, and inclusive learning opportunities through the
implementation of our pre-collegiate and career-focused, Advanced Placement and Honors level curriculum,
college and career mentorship program, targeted intervention blocks, and arts intensive program.

2. Educational Need and Anticipated Student Population. Describe the anticipated student population,
students anticipated educational needs, and non-academic challenges the school is likely to encounter.
Describe the rationale for selecting the location and student body. | dentify any enrollment priorities on
which the program is based consistent with applicable restrictions on enrollment eligibility and selection.
Anticipated Student Population and Enrollment Priorities

Asaresult of theidentified need of a quality academic and arts school in the Mobile County area, the
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Floretta P. Carson Visual Performing Arts Academy isopen to al interested students across the city.
Floretta P. Carson Visual and Performing Arts Academy anticipates serving a diverse population of students
in grades 6-12 across the Mobile County area, with approximately 60% of the student population eligible for
free or reduced lunch. In the Mobile County area, approximately 20.7% of the population live at or below
the poverty line (U.S. Census Bureau, 2021). According to Voices for Alabama’s Children, there are 79,369
children ages 5-19 living in the Mobile County, AL area. Of this number, 55, 272 are enrolled in a school
located in Maobile County, AL (Public School Review, 2022). This reveals a deficit of 24,097 school-aged
children who are either enrolled in a school system outside of Mobile County or not enrolled in school for
various other reasons. The establishment of a high-quality charter school within the Mobile County area
provides parents and guardians with an educational option for improving their child’s learning.

Rationale for Selecting Student Body and Location

The Floretta P. Carson Visua and Performing Arts Academy is located in the heart of Mobile County, AL.
The school’ s centralized location makes it easily accessible for disadvantaged students living across the
Mobile County area. Many of the county's most impoverished neighborhoods are within a one-to-six-mile
radius of the school’ s location. These impoverished neighborhoods include Trinity Gardens, Maysville,
Thomasville, Birdsville, R. V. Taylor Plaza, Crichton, Mobile Terrace, Hillsdale, and Prichard. Many of the
studentsin these areas live in low-rent public housing. Students in these areas attend schools that do not
provide rigorous academic and arts intensive programs, which is necessary for their continuous success at
the collegiate level and in the workforce (ALSDE, 2020). In these impoverished areas, 0% of the student
population was offered or took an advanced placement or honors course, 0% of the student popul ation
earned college credit, and less than 10% of the student population scored proficient on al four areas of the
ACT (ALSDE, 2020).

Need for an Equitable, Inclusive, and Accessible Quality Arts and Academic Program

Within the state of Alabama, there is only one arts public school that offers both high school and middie
school student’s rigorous arts and academic courses on a pre-professional or pre-collegiate level; however,
students who may want to enroll must meet the school’ s rigorous academic entrance criteria. Restrictive
entrance requirements function as a barrier for low-income and minority students (National Endowment for
the Arts, 2012). Unlike traditional arts intensive schools which base their admissions on academic criteria,
typically including performance on specialized entrance exams, with some additional consideration given to
factors such as GPA or attendance, the Floretta P. Carson Visual and Performing Arts Academy is open to
all students, regardless of academic or arts standing. Removing typical restrictive entrance requirements
makes it possible for a higher proportion of low-income and minority students to benefit. Within Mobile
County, AL, there are no specialized public middle and high schools that offer students rigorous arts courses
on apre-professional or pre-collegiate level for preparation to be accepted into a higher education institution
or to be employed in a professional artsrole. Traditional public schools within Mobile County and
surrounding areas are much more generalized in their curriculum, and only offer basic, foundational courses
for students at the middle or high school level. Many of the schools within Mobile County operate with
traditional schedules that only allow students to take one arts course for the entire school year, which is not
conducive for preparation to be accepted into a higher education institution or to be employed in a
professional arts role after high school. Therefore, FPC VPAA offer students intensive classes in dance,
theatre, music, and visua arts, which includes, but not limited to animation, ballet dance, music theory,
music history, theatre history, art history, piano masterclass, woodwind quartet, and jazz orchestra to expand
the range of students' knowledge in their focused areas of study. Our schedule allows students to take
multiple arts intensive courses throughout the school day and during the arts specialized blocks. In addition
to the dire need to offer students pre-professional and pre-collegiate level arts courses, there is also aneed to
provide a high-level education in academics. According to ALSDE (2021), only 10.2% of high school
graduates in the Mobile County area are prepared for college. More specificaly, only 4% of disadvantaged
youth in the Mobile areareceived college credits while in high school; only 5.7% of disadvantaged students
were offered or participated in an Advanced Placement (AP) course; and only 23.57% of disadvantaged
high school students were able to perform proficiently on al four parts of the ACT, which isanational
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college entrance exam. Based on scores from the 2020-2021 ACAP (Alabama Comprehensive Assessment
Program) test, only 7.87% of high school students and 6.12% of middle school students were proficient in
Math; only 10.8% of high school students and 11.49% of middle school students were proficient in ELA;
and less than 15% of high school students and 22% of middle school students were proficient in science.

According to the National Endowment for the Arts (2012), minority and low-income students who
participate in rigorous arts programs show more positive academic and social outcomes than low-SES or
minorities who do not participate in these arts programs. Researchers have also found that students who
engage in intensive arts programs in high school and middle school have higher overall GPA’s, higher
acceptance and attendance at competitive colleges, and are three times more likely to earn a college degree
than students who do not participate in arigorous arts school (National Endowment for the Arts, 2012).
Even among students with alow socioeconomic status, those with a history of rich arts involvement, earned
“mostly A’S’ at a higher rate in academic courses than did students without an arts-rich background (55
percent compared to 37 percent) (National Endowment for the Arts, 2012). Based on data from the College
Board, students who took four years or more of rigorous arts courses while in high school scored an average
of 92 points higher on the SAT than students who took only one-half year or less of arts specialized classes
(Americans for the Arts, 2016). Further, students who had four or more years of specialized arts classes
scored an average of 56 points higher than students with one-half year or less of arts specialized instruction.

Students need access to high-level courses with quality instruction to prepare them for the rigors of college
and careers by increasing their content knowledge and cultivating their higher order thinking skills. Students
who have access to college-level academics and arts coursesin high school and middle school are more
likely to seek and succeed in higher education (McGee, 2013; Roderick, Coca, & Nagaoka, 2011).
However, far too many schools that serve disadvantaged students do not offer advanced, rigorous courses,
making it impossible for students to garner the academic skills necessary to enter and succeed in college
(Bryant, 2015). Because disadvantaged students are less likely to attend high schools or middle schools that
offer advanced courses due to their socioeconomic status or location (Quinton et al., 2014), it became
necessary to create a school model that promotes high expectations and challenges all students
academically. Disadvantaged students who take AP and Honors level courses are more prepared for college
than students who do not take such rigorous courses (Hargrove et a., 2008). Similar to the BASIS Charter
approach, the Advanced Placement and Honors aligned curriculum at the Floretta P. Carson Visua and
Performing Arts Academy is not a special set of courses for a select few well-prepared students, but as a
comprehensive program to prepare all students, starting in the early grades, to be successful in college and
pre-professional level careers. Therefore, all core academic and arts courses offered are Advanced
Placement or Honors level courses. The middle school curriculum consists of pre-advanced placement and
pre-honors aligned courses. All high school students take either Advanced Placement or Honors level
courses in both the arts and academics. High school students also have the option to take college credit
courses through our dual enrollment program with the University of South Alabama (USA), University of
Alabama (UA), and Coastal Alabama Community Colleges. Through our unique college and career ready
model, all students are eligible to receive an Advanced Alabama High School Diploma. At FPC VPAA, we
believe that every student, regardless of background, ethnicity, or socioeconomic status, is capable of
reaching their highest potential if greatnessis expected at every step throughout their journey in school.

Anticipated Non-Academic Needs

Many disadvantaged students across the Mobile County arealive in poverty. According to Williams (2015),
children who grow up in poverty face many challenges, including health problems, cognitive issues, and
emotiona and behavioral issues. Children who experience health problems, cognitive issues, emotional and
behavioral issues due to their impoverished living conditions and lifestyle can become aggressive and
experience symptoms of anxiety and depression, which can lead to an increase in school absences, tardiness
rates, and hinder successful development in peer relations, academic performance, and overall successin
life (Jensen, 2009; Lier et a., 2012). Further, children raised in poverty are more likely to display defiant
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behaviors, impatience and impulsivity, alimited range of behavioral responses, and inappropriate emotional
responses (Jensen, 2009). Through experience and research, children in poverty often lack and need a
caring, dependable adult in their lives to provide guidance and ongoing support (Jensen, 2009).

At the Floretta P. Carson Visual and Performing Arts Academy, our dedicated counselor, social worker, and
community partner liaison provides the necessary resources, support, and guidance to any student who
needs additional support services for their continuous success. The support provided includes connecting
youth to mental health or social/emotional services such as AltaPointe (local service provider) or providing
various forms of assistance to their families. In addition to the services provided by our dedicated counselor,
social worker, and community partner liaison, students are also provided with guidance and support through
the school’ s college and career mentorship program. FPC VPAA mentoring program goes beyond the
paradigm of assisting students with course selection, college applications, internship applications, job
searches, or college campus tours, mentors are able to provide youth with the confidence, resources, and
ongoing support they need to achieve their potential, despite the challenges that they face daily. Mentors can
increase the likelihood of ayoung person developing external and internal assets — structures, relationships,
values, skills, and beliefs that promote healthy development and lead to future successes (DuBoiset al.,
2011). Mentors provide guidance, support, and encouragement that effectively build the social-emotional,
cognitive, and positive identity of ayoung person (DuBoiset a., 2011). In other words, mentoring can
improve outcomes across behavioral, social, emotional, and academic spheres of a student’ s development.
Mentors can be instrumental in helping students to understand that they can achieve academically regardless
of thelir current circumstance or starting point — which has proven to be a successful strategy for improving
outcomes for low-income and minority students (Aronson et a., 2002).

3. Education Plan/School Design. Provide an overview of the education program of the proposed
school, including major instructional methods and assessment strategies and non-negotiables of the
school model. Describe the evidence that demonstrates the school model will be successful in improving
academic achievement for the targeted student population. Summarize what the proposed school would
do more effectively than the schools that are now serving the targeted population and how the school
would achieve its goals.

The Floretta P. Carson College and Career Readiness Arts Education model ensures equity and inclusion
and student success across grade levels and subjects. FPC VPAA provides an opportunity for studentsto
engage in one of the four arts specialty areas: visual arts, theatre arts, music, and dance. The FPC VPAA
artsintensive program offers students unique experiences, such as one-on-one/group lessons, artistic
collaboration, masterclasses, seminars, and performances in dance, drama, winds, piano, strings, and voice.
Unlike traditional schools, students at FPC VPAA take multiple arts courses within their chosen field of
study for higher education preparation and professional opportunities. In addition to the intensive arts
program, the advanced academic curriculum at the Floretta P. Carson Visual and Performing Arts Academy
isnot a set of courses for aselect few well-prepared students, but rather a comprehensive program to
prepare all students, starting in the middle grades, to be successful in college and pre-professional level
careers. To ensure student readiness for advanced level courses at the high school level, students at the
middle school level learn above grade level standards. The advanced enriched curriculum at FPC VPAA is
necessary for improving the academic achievement and graduation rates of all students (Handwerk et al.,
2008). Through our advanced academic and arts specialty curriculum, all students will be prepared to
graduate with an Advanced High School Diploma.

College and Career Mentorship Program

To ensure that students are provided with the support needed to succeed, all students will be assigned a
mentor/advisor who will monitor their progress and provide them with college and career counseling
throughout their journey at the school. Mentors at FPC VPAA not only assist students with college and
career assistance, but also provide students with words of encouragement and support needed to overcome
challenges and to achieve their highest potential. According to Herreraet al. (2007), students who are
assigned to in-school mentors are 52% more likely to graduate and achieve their educational goals and
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aspirations than students without mentors. Moreover, mentors at FPC VPAA are vita for the continuous
improvement of student achievement and overall success within our ever-changing global society.

High Quality Teachers

FPC VPAA has also recognized that providing students with high quality teachers function as necessary
component of increasing achievement among all student populations. High quality teachers hold students to
high standards and believe that al children are capable of high levels of achievement, regardless of their
socioeconomic status, background, or prior academic record, and build positive relationships with students
(Flores, 2007). A high-quality teacher engages in high quality teaching when they implement sound
teaching practices grounded in cultural proficiency (Love et a., 2008). Cultural proficient teaching practices
not only involve a thorough understanding of the subject matter being taught, including understanding of
ways to make content accessible and relevant to all students, but also an understanding and respect for
students' cultures (Love et al., 2008). At FPC VPAA, we are committed to hiring teachers who engage in
cultural proficient responses to the diverse nature of the school, students, and the communities that we
serve.

Effective Professional Development Opportunities

It iswell-documented that even high-quality educators must be provided with the opportunity to engagein
the ongoing process of evidence-based inquiry, learning, strategic goal setting, planning, implementation,
and evaluation that aligns with the continuous improvement of student learning. Providing students with not
only high-quality teachers, but also educators who are effective has shown to be the most influential
school-level factor in generating positive student outcomes (Darling-Hammond, 2000). A means to build
educators capacity for improving instruction and teaching skills is through the implementation and
development of meaningful and learner-centered professional development opportunities (Gregson &
Sturko, 2007). Professional devel opment opportunities that are |earner-centered allows educatorsto learn
from their experiences, integrate knowledge, think reflectively, and use feedback to create engaging and
meaningful experiences for the students that they teach (Daley, 2003). Professional development
opportunities that are learner-centered, rather than only content-centered fosters teachers' growth, whichis
necessary for the continuous improvement of the school and student achievement.

High Performing Using Data Culture

Educators at FPC VPAA not only engage in learner-centered professional development for improving
student learning, but also apply dataliteracy and collaborative inquiry knowledge and skills to collect,
accurately interpret, and analyze multiple data sources and research to identify student-learning problems,
verify causes and generate solutions, and test hypotheses to make improvementsin their teaching in
response to data (Love et al., 2008). Engaging in ongoing investigation of data with the goal of improving
student achievement fosters the development and continuation of a high performing Using Data Culture. A
high performing Using Data Culture involves professional learning communities with many change agents,
frequent and in-depth use of data as feedback for instructional practices, the alignment of learning goals and
assessments, positive relationship building among staff and faculty throughout the school community, and
culturally proficient responses to diversity, equity, and inclusion (Love et al., 2008). The implementation
and development of a high performing Using Data Culture at FPC VPAA is necessary for closing the
achievement gap between the highest- and lowest-performing students and to increase student proficiency
across al grade levels and content areas (Love et a., 2008).

Targeted I ntervention
At the Floretta P. Carson Visual and Performing Arts Academy, targeted and flexible instructional support
blocks are implemented to ensure that there is dedicated time in the schedule for educators to meet students

individual needs. Educators and leaders at FPC VPAA utilize data from diagnostic, interim, formative, and
performance assessments to flexibly group students during the schools targeted intervention block, which
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function as a necessary step for maximizing student learning. The targeted and flexible intervention blocks
at FPC VPAA allows educators to move students into different groups throughout the school year as their
needs evolve. Creating effective targeted intervention blocks within the schedul e has shown to close the
achievement gap between at-risk and not-at-risk students (Deitrichson et al., 2020). Targeted intervention
provides students with the additional support needed to learn, practice, and understand skills and content
taught in class. It also well-documented that targeted intervention significantly increases students
enrollment and achievement in higher education institutions (Xu et a., 2020).

Small Learning Community

In addition to our targeted intervention blocks, the structure of the learning environment at FPC VPAA
involves the development of smaller classes. Multiple researchers have noted that smaller classes are more
beneficial for students from socioeconomically disadvantaged backgrounds (Biddle & Berliner, 2002).
Students who are taught in smaller classes have higher test scores as a result of receiving more
individualized assistance from teachers (Anderson, 2000). Further, smaller classes present an opportunity
for increased learning and less behavioral problems due to increased interaction between students and
teachers (Anderson, 2000). Coupled with the smaller classes, the low student-to-teacher ratio helpsyield
positive outcomes and hel ps close the achievement gap for struggling students (Filges et al., 2018).
Consistent with studies, the small class size and low student-to-teacher ratio at FPC VPAA alow for more
individualized student attention and the ability to track student growth and progress on a personal level.

Primary Research-Based I nstructional Methods and Strategies

Another effective component of the educational model at FPC VPAA involves the use of various
research-based instructional methods and strategies to meet the varying needs of all students as well as
established standards and academic goals set forth by the state and the school. The research-based
instructional methods and strategies implemented at FPC VPAA to address students' varying educational
needs include the following: Project-Based Learning (PBL) — an innovative approach to learning that
promotes asking and refining questions to solve problems, debating ideas, making predictions, designing
plans, collecting and analyzing data, drawing conclusions, communicating ideas, creating artifacts, and
making completed projects public for constructive feedback (Mergendoller et a., 2006; Thomas, 2000);
Data-Driven Instruction — a systematic approach to improving student learning through ng students,
examining assessment data thoroughly to determine students’ strengths and weaknesses, and then taking the
necessary steps to address their needs; Differentiated Instruction — a process of teaching and learning that
allows teachers to proactively modify the curriculum, teaching methods, resources, learning activities, and
assessments to address the needs of individual students and to maximize student growth and individual
success (Hillier, 2011); and Contextual Learning —amethod of instruction that enables students to apply
new knowledge and skills to real-life situations (Davtyan, 2014).

Ensuring that students are college and career ready requires not only a differential approach to the delivery
of instruction, but also the monitoring of student progress. Through assessments, educators are able to gain
information about student’ s prior knowledge, misconceptions, understanding about content, and proficiency
relative to content standards. Assessment of student learning also provides educators with information about
their effectiveness and gives direction for future lessons and activities (Dejong et a., 2002). At FPC VPAA,
educators use in-class formative assessments, summeative assessments, predictive/diagnostic assessments,
frequent interim assessments, and performance-based assessments to maximize student learning. Utilizing
various assessment methods provides educators at FPC VPAA with information about student learning
before, during, and at the conclusion of alesson, unit, or instructional period. Effective teachers assess
students throughout the learning process and adjust their instruction to address learners needs (Gallo et al.,
2006; Moon, 2010). More specifically, assessments at FPC VPAA summarize what students know about
topics and content, which skills need practice, and provides educators with feedback on how to move
students to the next level of proficiency (Gallo et al., 2006).

4. Community Engagement. Describe the relationships that you have established to generate community
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engagement in and support for the proposed school and how you have assessed demand and/or solicited
support for the school. Briefly describe these activities and summarize their results.

Along with our partner organization, Sunny Side Theatre, the leadership team and governing board of the
Floretta P. Carson Visual and Performing Arts Academy engaged students, parents, families, and
community members who have longed for a school with aquality arts and academic program. We have held
In-person community information sessions about the school and itsimpact on the community. Through the
information sessions and one-on-one sessions with families and our partner organizations, we learned that
thereisagreat need for an intensive arts school where students can feel that they belong and are welcomed.
Our leader, Dr. Krista Williams, who works with low-income and disadvantaged students on adaily basisin
the Mobile area, found that schools with a higher proportion of low-income and minority students are not
provided with the same resources as schools who serve alower percentage of minority and low-income
students. Therefore, a higher percentage of minority and low-income students in the area are not provided
with the necessary resources or opportunities to succeed in life. Parents, students, and community members
have articulated how they are frustrated with the continuous inequities that exist within the schoolsin
Mobile, AL. Parents and community members also voiced that they want their children to feel like they
belong within a school environment. Within traditional schools, many students with arts talents are not
provided with any opportunitiesto cultivate their talents and aspirations in the arts, but rather seen as an
outsider through little arts options. Throughout continuous engagement, more than 300 parents have shown
interest in enrolling their child in the school. Therefore, our leader, Dr. Krista Williams, along with the
leadership team, created the college and career readiness arts model to improve student success among
minorities, disadvantaged, and low-income students. This model addresses educational inequity through
advanced level coursework across the arts and academic curricula, ongoing college and career mentoring,
school-wide interventions, and ongoing and continuous cultural competence professional development for
faculty and staff. Along with our arts partners, we will continue to engage students, families, and the
community through our ongoing community meetings, in-school and out-of-school staged student
performances, recitals, concerts, exhibits, and other special events.

5. Leadership and Governance. As Attachment 1, list the members of the school’ s proposed |eadership
team and governing board, including their roles with the school and their current job title, employer, and
full resumes (including contact information and professional biographiesfor each individual listed).

See Attachment 1 for a complete list of the school’ s proposed |eadership team and governing board.

6. Enrollment Summary. Use the Student Enrollment Projections section to provide information about
enrollment. Describe the rationale for the number of students and grade levels served in year one and the
basisfor the growth plan illustrated above.

Enrollment Summary:

Number of Students Enrolled

Year 1 Year 2 Year 3 Year 4 Year 5
FY 2023 FY 2024 FY 2025 FY 2026 FY 2027
6t 60 60 60 60 60
7t 60 60 60 60 60
gt 60 60 60 60 60
oth 60 60 60 60 60
10t 0 60 60 60 60
11t 0 0 60 60 60
12t 0 0 0 60 60
Total Enrollment 240 300 360 420 420

With more than 24,000 school-aged children who are either enrolled in a school system outside of Mobile
County or not enrolled in school, we strive to be the alternative choice for parents and students who are
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seeking a high-quality educational option (Alabama Kids Count Data, 2020). Therefore, the Floretta P.
Carson Visua and Performing Arts Academy anticipates a diverse student body that is reflective of the
demographics of Mobile County and the school’ s centralized location. Given the need and current interests
of the community, the Floretta P. Carson Visual and Performing Arts Academy opensin August of 2023
with a 61M-9t grade inaugural class of 240 students. Each year thereafter, we enroll 60 new students in each
grade (10, 11 and 12) until we reach full enrollment in 2026 with 420 students in grades 6-12. Our moderate
growth model allows us to build a strong positive school culture, to purchase the resources and instructional
programs needed to improve learning among all students, and to strategically develop systems, instructional
programs, and curricular materials critical for preparing students for success beyond high school.
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EDUCATIONAL PROGRAM DESIGN AND
CAPACITY

1.Program Overview

Advanced Arts Program

Researchers have found that students who engage in intensive arts programs in high school and middle
school have higher overall GPA'’s, higher acceptance and attendance at competitive colleges, and are three
times more likely to earn a college degree than students who do not participate in arigorous arts school
(National Endowment for the Arts, 2012). However, traditional public schools are much more generalized in
their curriculum, and only offer basic, foundational courses for students at the middle or high school level
(MCPSS, 2021; National Endowment for the Arts, 2012). Many schools operate with traditional schedules
that only allow students to take one arts course for the entire school year, which is not conducive for
preparation to be accepted into a higher education institution or to be employed in a professional artsrole
after high school (MCPSS, 2021; National Endowment for the Arts, 2012). Further, some students only
receive arts instruction one semester during a school year (MCPSS, 2021). Traditional schoolsin the Mobile
County area only have a handful of professional artists, however, these artists are typically assigned to
schools with a higher proportion of high-income students (MCPSS, 2021). Therefore, disadvantaged
students at the Floretta P. Carson Visua and Performing Arts Academy will be able to benefit from the
knowledge, experience, and high caliber education of the faculty, consisting of art professionals, most of
whom have amaster’ s or doctorate degree in their arts speciaty area and/or ten years or more of experience
in the professional artsindustry. World renowned guest artists, university faculty, and industry leaders will
visit the school’ s campus to share their expertise and creativity through residencies, master classes, lectures,
performances, presentations, and hands-on training. The school will offer a number of unique and exciting
performance and exhibition opportunities, such as choir concerts, ensemble recitals, art walks, composer’s
night, opera production, solo recitals, and more. Every three years, students will have the opportunity to
participate in an international competition or exhibition. Students will also have the opportunity every year
to participate in national and regional visual and performing arts competitions. All students will take
multiple intensive arts courses in their chosen discipline to ensure that they are well-prepared to compete in
international and national competitions and for success at the higher education level and careers. For
example, a 9th grade student who chooses the instrumental music, piano track will take courses such as
Theory and Skills 1, Music History I1, Introduction to Alexander Technique, Piano Sight-Reading, Piano
Musicianship 1A, Piano EnsemblelA, Piano Seminar |A, and Piano Master Class. Beginning in the 9th
grade, studentswill be offered AP Music Theory, AP Art History, AP Drawing, AP Art 2-D Art and Design,
or AP 3-D Art and Design, depending on area of study.

Advanced Academic Program

Research studies show that advanced placement and honors level courses in secondary school can
significantly increase academic achievement and high school graduation rates among disadvantaged
students (Handwerk et al., 2008). The college and career readiness arts education model at Floretta P.
Carson Visual and Performing Arts Academy is unique compared to traditional schools. Similar to the Basis
Charter approach, which has proven successful by countless measures, including a 99% graduation rate
across all campuses, a 90% pass rate on state assessments, and a 94% passing score of 3 or higher on AP
exams (U.S. News, 2021), all high school courses at the Floretta P. Carson Visual and Performing Arts
academy will be Advanced Placement and Honors level courses. Beginning in 6th grade, students take
pre-AP and pre-Honors level courses to be prepared to take Honors and AP level courses starting in Sth
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grade and throughout high school. In addition to the College Board Advanced Placement curriculum, the
Honors curriculum consists of MyPerspectives ELA (6-12) and LearnZillion Illustrative M athematics
(6-12), which both received perfect scores on EdReports. The high school honors science curriculum
consists of Campbell Biology: Concepts and Connections, College Physics: A Strategic Approach,
Introductory Chemistry 6e, and Earth Science 15th edition. The middle school science curriculum consists
of Amplify Science (6-8), which met expectations on EdReports. Our rigorous curricula and strong support
system ensures that all students have mastered the material they need to excel on avariety of state and
national assessments as well as college entrance exams. Further, students will be provided with ACT Prep
Elective courses beginning in 7th grade. These courses will provide students with challenging questions and
proven techniques for success on the ACT. Students will be required to take the preACT test during their
10th grade year and the actual ACT test during their 11th grade year. Practice and actual ACT will be
offered on-campus during after-school hours. High school students will also have the option to take college
credit courses through our dual enrollment program with the University of South Alabama (USA),
University of Alabama (UA), and Coastal Alabama Community Colleges. To ensure that students are on the
Advanced Placement and Honors track by their Sth grade year, Geometry and Algebral courses will be
offered at the junior high school level (grades 7-8), respectively, for high school credit and to meet
graduation requirements. This allows our students options for taking multiple advanced math courses during
high school such as Honors Pre-Calculus, AP Statistics, AP Calculus AB, and multiple dual enrollment
courses. Because of our rigorous model, all high school students are able to take higher level courses,
regardless of their grade level. For example, a 9th grade student may choose to take a 10th grade course
such as AP English or AP English Literature if they feel prepared. All high school students are required to
take 4 AP exams before they graduate, at least one in English, Math, Science, Social Studies, and Arts, and
score a3 or higher on at least one exam in either subject. High school students will also have the option to
participate in the AP Capstone Diploma Program. Further, all graduating seniors at the Floretta P. Carson
Visual and Performing Arts Academy will be eligible to receive an Advanced Alabama High School
Diploma. Therefore, students must satisfy specialty curriculum requirements and complete core academic
courses specified by the State of Alabamaand FPC VPAA. Those required core credit courses must be
completed in grades 9-12 and include the following:

English: 4 credits, 1 each, grades 9-12, 8 semesters

Social Studies: 4 credits, 1 each, grades 9-12, 8 semesters

M athematics: 4 credits, 1 each, grades 7-12, 8 semesters

Science: 4 credits, 1 each, grades 9-12, 8 semesters

Foreign L anguage: 2 credits, consecutive in the same language, grades 9-12, 4 semesters
Arts Education: 4 credits, grades 9-12, 8 semesters

Health Education: 0.5 credits, grades 9-12, 1 semester

Physical Education: 1 credit, grades 9-12, 2 semesters

Career Preparedness: 1 credit, grades 9-12, 2 semesters

Electives: 2.5 credits, grades 9-12, 5 semesters

High Quality Teachers

Researchers have noted that the success of disadvantaged students in secondary school hinges primarily on
effective teachers (Bryant, 2015). While disadvantaged students have struggles outside the school building,
there are numerous examples of schools serving low-income youth where students are thriving academically
and taking very challenging courses (Bryant, 2015). This demonstrates that students background does not
inherently prevent their achievement (Moore et al., 2010). Evidence suggests that the quality of teaching
students receive is the most important in-school factor affecting their achievement (Thompson et a., 2008).
However, many disadvantaged students, especially those in high poverty areas within Mobile County, AL,
attend schools where these critical elements are not in place (Bryant, 2015; MCPSS, 2021). Therefore, there
are three quality aspects that the FPC Visua and Performing Arts Academy will ensure that each teacher
possesses in order for students to achieve at high levels and to be college and career ready — high-level
instruction in challenging courses, high expectations for all students, regardless of background or
socioeconomic status, and positive relationships with other teachers and school staff (Flores, 2007; Reid &
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Moore, 2008). Further, we will hire highly qualified teachers who have mastered their particular field and
are capable of conveying advanced concepts and content to all students. However, subject knowledge alone
Is not enough to make an effective teacher. Therefore, al new hires will take part in an intensive
teacher-training course that will introduce research-based instructional methods (e.g., data-driven
instruction, project-based learning), teaching techniques (No Opt Out, Cold Call, Call and Response),
classroom management strategies, assessment creation, and character building for a successful classroom
environment. To keep alow student-to-teacher ratio and to provide multiple advanced level course options
to students, we will also hire adjunct professors from local colleges. These adjunct professors will teach
coursesin their field of study.

College and Career Mentorship Program

Unlike traditional public schools across the Mobile County area, the Floretta P. Carson Visual and
Performing Arts Academy will assign each student to a mentor. Mentors will hold youth to high standards,
provide encouragement and support, and demand accountability for their academic performance. Studies
have shown that mentored youth are 52% more likely to stay in school and graduate than youth without
mentors (Herreraet al., 2007). Further, disadvantaged youth with mentors are 55% more likely to be
enrolled in college than those who do not have a mentor (Bruce & Bridgeland, 2014). With this evidence,
Floretta P. Carson Visual and Performing Arts Academy will implement a college and career mentorship
program for students in grades 7-12. During transition to 7th grade, all students will be assigned a
college/career mentor. Students will be assigned a mentor based on college and career interests. The
assigned mentor will provide assistance and guidance throughout their journey at the school. Mentors will
monitor students’ progress and provide career and college counseling. Further, mentors assist students with
scholarship application and searches, course selection, college campus tours, workplace tours, college
application, internship application and searches, resume assistance, interview preparation, and parent
engagement and guidance. Through our college and career mentorship program, students are provided with
the necessary support and assistance to succeed in the secondary school setting, post-secondary institutions,
and their chosen careers. As youth transition toward school completion and adulthood while navigating
complex decision making, mentors, along with our trained counselor, can be a bridge to external support
that youth and their families may not know exists. This kind of networked approach to supporting a mentee
will include academic supports, such as tutoring or academic/college counseling, or even non-academic
supports such as connecting youth to mental health services, various forms of assistance to their families,
and college planning services.

Targeted I ntervention

Targeted intervention significantly reduces the likelihood of disadvantaged students enrolling in remedial
courses in both 2- and 4-year postsecondary institutions (Xu et a., 2020). Evidence also shows that targeted
intervention increases students enrollment and achievement in college level courses (Xu et al., 2020). At the
Floretta P. Carson Visual and Performing Arts Academy, targeted and flexible instructional support blocks
will ensure that there is dedicated time in the schedule during which students are flexibly grouped to receive
remediation or enrichment. Building targeted instructional support into the schedule hel ps ensure that
students’ individual needs are met during the school day, which helps to improve students achievement
across all subjects and grade levels (Dietrichson et al., 2020; National Center on Response to Intervention,
2011). Ongoing and continuous data collection, progress monitoring, and systematic monitoring of data will
be used as an integral part of promoting student growth during targeted intervention blocks. Our targeted
intervention allows students to be grouped based on need. Students will have regular opportunities
throughout the school year to switch into different groups during the block depending on how their needs
evolve over time. Datawill drive student intervention placement and instruction. Instructional methods for
intervention blocks include small group instruction, one-on-one tutoring, and peer-assisted instruction. At
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the start of each school year, students will take a comprehensive diagnostic assessment for initial
intervention placement. This allows teachers and department directors to map out areas that need attention
among the student body. Further, students will take a pre-unit diagnostic at the start of each unit. These
assessments will vary in length depending on the unit. Many of the pre-assessment questions will address
prerequisite concepts and skills needed to successfully complete the unit. Teachers will utilize the
pre-assessments to identify students with particular below-grade needs or topics to carefully address during
the unit. Each unit will also include an end-of-unit assessment that is intended for students to complete
individually to assess what they have learned at the conclusion of the unit and to identify any students who
may need additional assistance in a particular area. The pre-assessment and end-of -unit assessments
combined will be used to move students across intervention groups at regular intervals to meet their
individualized learning needs. Grade-level and department teams will meet at |east twice per week to review
student data and determine action plans for struggling students during their dedicated collaborative planning
periods. Thisreview informs the type of support students receive intervention, and also determines how they
areregrouped at each interval, typically at the middle and end of each quarter. These plans are closely
aligned to the targeted support that takes place during intervention blocks (e.g., one-on-one tutoring, small
group instruction, or peer-to-peer tutoring).

Small Learning Community

One component of the Floretta P. Carson Visual and Performing Arts Academy instructional design isthe
low student-teacher ratio. Smaller class size has been shown to be more beneficial for students from
socioeconomically disadvantaged backgrounds (Biddle & Berliner, 2002). The anticipated class size will be
between 15-18 students. Studies have shown that students who were taught in smaller classes had higher test
scores as aresult of receiving more individualized assistance from teachers (Molnar et al., 2001). Further,
smaller classes present an opportunity for increased learning and less behavioral problems due to increased
interaction between students and teachers (Anderson, 2000). Coupled with the smaller classes, the low
student-to-teacher ratio helps yield positive outcomes and hel ps close the achievement gap for struggling
students (Filges et a., 2018). Consistent with studies, the small class size and low student-to-teacher ratio at
FPC VPAA will alow for more individualized student attention and the ability to track student growth and
progress on a personal level.

Primary Research-Based I nstructional Methods and Strategies

Through the use of various research-based instructional methods and strategies, teachers can meet the
varying needs of all students and help them to meet and exceed the established standards and academic
goals set forth by the state and the school. Teachers at FPC VPAA will utilize various research-based
instructional methods and strategies, including Project-Based Learning (PBL), Data-Driven Instruction,
Differentiated Instruction, and Contextual Learning to address students' varying educational needs.

Project-Based Learning

By design, project-based learning is an innovative approach to meaningful learning because it promotes the
development of students critical thinking skills through engagement in more authentic learning that requires
solving real-world problems, collaboration, extensive research, inquiry, writing, analysis, collaboration, and
effective communication (Hemmings, 2012). Evidence shows that PBL students perform at a higher
achievement level than non-PBL students across subjects and content areas (Cervantes et a., 2015).
Research also shows that PBL significantly improves student performance on AP exams (Saavedra et al.,
2021). In essence, PBL promotes positive student learning among all students. As shown in Figure 1.1, an
effective Gold Standard PBL environment consists of seven components:
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A Challenging Problem or Question - the project is framed by a meaningful problem to be solved or a
question to answer.

Sustained Inquiry -students engage in arigorous, extended process of posing questions, finding
resources, and applying information.

Authenticity - the project involves real-world contexts and problems or issues and interestsin
students' lives.

® Sudent Voice and Choice - students are able to make decisions about the project.
® Reflection - students and teachers reflect on the learning, the effectiveness of their inquiry and project
activities, the quality of student work, and obstacles that arise and strategies for overcoming them.

® Critique and Revision - students give, receive, and apply feedback to improve their project.
® Public Product - students make their project work public by presenting it to people beyond the

classroom (Buck Institute for Education).

Gold Standard PBL

Figure1.1

Within the tenets of PBL, students pursue solutions to problems by asking and refining questions, debating
ideas, making predictions, designing plans, collecting and analyzing data, drawing conclusions,
communicating ideas, asking new questions, creating artifacts, and making their work public (Mergendoller
et a., 2006; Thomas, 2000). Project-Based L earning involves the active engagement of students and places
studentsin realistic, problem-solving environments that serve to make connections between the classroom
and real-life experiences. The activities of PBL are designed to promote a deep level of understanding of the
content (McGrath, 2004). To ensure meaningful learning and to promote academic success among all
students at FPC VPAA, projects will be aligned to standards to ensure higher order thinking and academic
rigor; well-managed with afocus on productivity and efficiency; encompass formative and summative
assessments to ensure that students are mastering content skills and standards; and engaging throughout the
process for optimal growth and learning (Boss & Larmer, 2018).

Data Driven Instruction
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Teachers at FPC VPAA will engage in an inquiry cycle of data-driven instruction, which includes
assessment, analysis, action, and culture. Asthe first building block of data-driven instruction, assessments
are crucial in defining the types of instruction that should take place. Josey-Bass (2010) articulated four
crucia elements of effective assessments:

® Element 1. Assessments Must Be Common and Interim - In effective data-driven instruction,
analyzing pre-unit, post-unit, and interim assessments (tests usually taken every six-to-eight weeks)
on aregular basis provides the feedback that teachers need to improve their instruction on a
continuous basis, rather than waiting at the end of the semester. Pre-unit, post-unit, and interim
assessments accurately measure students' performance on a continuous and ongoing basis.

® Element 2: Assessments Must Be The Sarting Point and Must Be Transparent - Traditionally
assessments are designed at the end of the quarter or semester and based on what is taught. In
effective data-driven instruction, this process must be reversed such that assessments are created
before the teaching begins. It isthe rigor of the assessment that drives the rigor of what is taught.

®* Element 3: Assessments Must Be Aligned - To help students succeed on state and national tests,
assessments should be aligned to those tests and standards. A ssessments should also help prepare
students for college and therefore be aligned to college readiness standards as measured by ACT and
AP exams. Assessments should also be aligned to the school’ s clearly defined grade level and content
expectations so that teachers are teaching what will be assessed.

® Element 4. Assessments Must Reassess Previously Taught Standards - If interim assessments only
assess what was taught during one period of time, they would serve more as unit-end tests than
interim assessments. Including material that was previously taught helps ensure that students retain
that material and also provides an opportunity for teachers to seeif their instructional techniques or
methods were successful.

Although assessment points to the ultimate goals of instruction, analysis helps teachers to reach those goals.
Analysis involves examining assessment data thoroughly to determine students’ strengths and weaknesses
and then taking the necessary steps to address their needs. There are five core elements of successful
analysis.

® Element 1. Analysis Must Include User-Friendly Reports - Interim assessments yield a tremendous
amount of raw data, but unlessit is put into aform that is teacher-friendly, the data may be rendered
useless. Therefore, faculty at FPC VPAA will use realistic templates (the best ones are one page per
class) that alow for analysis at four important levels: (a) question level, (b) individual student level,
(c) standard level, and (d) whole class level.

® Element 2: Analysis Must be Conducted With Test in Hand - It is essential that analysisis done
test-in-hand with teachers constantly referring to the completed data report template.
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®* Element 3: Analysis Must Be Degp - Good analysis means digging into the test results and moving
beyond what students got wrong to answer why they got it wrong. Thisinvolves finding trends in
student errors or trends among groups of students. Combined with the above strategies of using clear
data reports and having the test in hand, performing deep analysis can quickly surface weaknesses that
the teacher must address.

® Element 4: Results From Analysis Must Be Addressed Immediately - If assessment results are not
addressed in atimely manner they will not be as effective. Therefore, FPC VPAA will design
calendars so that assessments are analyzed within atimely manner. Teachers and staff will have
ample amount of time each week to analyze data during their scheduled collaborative planning
periods.

® Element 5: Analysis Must Include Effective Analysis Meetings - A key component of effective data
analysisisthe analysis meeting. These are meetings between teachers and instructional |eaders that
focus on the results of assessments to improve student achievement.

After implementing assessments and conducting deep analysis, teachers and faculty at FPC VPAA must
address students’ strengths and weaknesses. As with the other components of data-driven instruction, there
are four core elements of an effective action plan:

® Element 1. Action Must Involve a Plan - Action plans describe how teachers will apply what they’ ve
learned from assessment results in the classroom. It is imperative that teachers drill down into
assessment results, be open to utilizing new instructional strategies, and ensure that there are specified
dates for the implementation to occur.

® Element 2: Successful Implementation and Ongoing Assessment - There are a number of strategiesto
ensure that the action plan will be implemented in the next cycle of lessons. Below are some
examples of these strategies: Teachers can (a) use assessment results to focus the objectives of future
lessons on the areas students need improvement, (b) constantly check for understanding (for example,
having all students write an answer on the white board and hold it up to show if they understand) to
seeif the action plan is achieving results, or (c) re-design homework to target those areas that students
need to review according to the action plan.

® Element 3: Accountability Is Necessary for Successful Action - School leaders play avital rolein
ensuring that the action istaking place. Therefore, leaders at FPC VPAA can look for whether class
lessons and units match the rigor of the assessments through continuous and ongoing classroom
observations.

® Element 4. Actions Must Engage Students - To create an effective data-driven school, students must
be engaged in improving their own learning. This can only happen when students know the goal, how
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they are doing, and what they can do to improve their learning.

To ensure the success of data-driven instruction, leaders must create a data-driven culture. Below are
additional structuresto foster a data-driven culture;

® Element 1. Data-Driven Schools Need an Implementation Calendar - Time for assessment, analysis,
and action should be prioritized on the school calendar. Without regular time set aside for these
activities, they are likely to be overshadowed by other pressing commitments.

® Element 2: Schools Must Identify and Adapt Best Practices - A key component of a data-driven
culture is the habit of identifying and adapting best practices.

® Element 3: Effective Professional Development - Professional development is necessary for preparing
teachers and leaders to successfully implement the data-driven instructional framework.

Data driven instructional practices positively impacts students' achievement across grade levels and subjects
when used school-wide (James, 2010). Although effective use of dataimproves student achievement, many
school leaders and teachers are not accustomed to using data for instruction and school improvement
(Dynarski, 2008-09; Murnane et a., 2005). The idea of data-driven instruction isto identify areas of
weakness before students fall behind (Billen, 2009). Data-driven instruction is a key framework for
school-wide support of student success. Therefore, teachers and administrators at FPC VPAA will analyze
data for arts and academic courses. Further, teachers and administrators will rely heavily on data-driven
instruction to address any student learning areas that need attention. Data from benchmark assessments, AP
exams, pre-and post-unit diagnostics, and national and state assessments allows teachers to pinpoint areas of
student weakness and devise an action plan to provide supplemental instruction to teach the course material.
Benchmark assessments will be given four times a year at the end of each quarter. Each benchmark
assessment is cumulative of course material covered since the beginning of the school year. In addition to
benchmark assessments, teachers will utilize pre-and post-unit assessments to identify students' strengths
and weaknesses, which is necessary for effective delivery of instruction. At the beginning of each school
year, teachers will use AP assessments or team-created diagnostics to identify students’ strengths and
weaknesses in each subject area, including the arts. These assessments allow teachers to formulate an action
plan for lessons and activities needed to ensure the success of all students. Diagnostic assessments before
the start of the school year provides administrators and counselors with the necessary data to create effective
intervention or enrichment schedules. Targeted intervention blocks allow students to be strategically
grouped to receive remediation or enrichment during school hours. The school will also use a variety of
performance-based assessment tools to measure teacher and student learning, including criteria-based
checklists, peer reflection, self-evaluation, and annotated rubrics. Evidence of student learning is also
collected in the form of artwork, performance/presentations, photographs and video.

Differentiated Instruction
Students come to school with varying learning abilities, academic levels, learning styles, and learning

preferences and need tailored instruction to meet their unique needs (Bender, 2012). Differentiated
instruction is a process of teaching and learning that allows teachers to proactively modify the curriculum,
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teaching methods, resources, learning activities, and assessments to address the needs of individual students
and to maximize student growth and individual success (Hillier, 2011). There are three key elements of the
curriculum that can be differentiated:

® Content - The content element involves key facts, concepts, generalizations, principles, or skills that
students must master and learn.

® Process - The process element involves activities in which the student engages in during instruction to
make sense of, to understand, or to master key facts, concepts, generalizations, or skills of the
subject.

® Product - The product element involves students demonstrating what they understand, what they have
learned, or ableto do asaresult of instruction. Therefore, initial and on-going assessment of student
readiness and growth are essential in this process (Bender, 2012; Cox, 2008).

Effective characteristics of differentiated instruction must include clear learning goal's, ongoing assessments,
and tasks that fosters critical thinking and collaboration among all students (Chamberlin & Powers, 2010).
Successful practice with the use of differentiated instruction produces students who have a higher sense of
self-efficacy, engagement, and passion for learning (Hillier, 2011). There are several key guidelines that
faculty and teachers at FPC will follow to ensure effective implementation of differentiated instruction in
the classroom:

® Clarify key concepts and generalizations to ensure that all learners have gained a powerful
under standing of concepts and skills taught. This guideline serves as afoundation for future
learning.

® Useassessment as a teaching tool to complement instruction, rather than only to measure the
effectiveness of instruction. Assessment should occur before, during, and following the instructional
episode, and help to pose questions regarding student needs and optimal learning.

® Emphasize critical and creative thinking as a goal in lesson design. Tasks and activities should be
used to maximize students understanding and application of concepts, principles, and objectives (Hall
et d., 2003).

® Engage all learners throughout the process of differentiated instruction. Teachers are encouraged to
strive for development of lessons and activities that are engaging and motivating for a diverse group
of students. To engage learners, teachers can modify instruction to draw on students' interests, which
has proven to have greater resultsin areas of student engagement, intrinsic motivation, productivity,
autonomy, achievement, and sense of self-competence.

® Provide a balance between teacher-assigned and student-selected tasks. Teachers should assure that
students have opportunities to provide input and make decisionsin their learning for optimal growth
and achievement (Cox, 2008; Hall et a. 2003).

Contextual Learning

Contextual teaching and learning involve connecting academic content to the real world (Davtyan, 2014).
Contextual teaching situates learning activities in real-life contexts to which students can rel ate,
incorporating not only the content of a unit or lesson, but the reasons why learning should occur. In essence,
this approach inspires students to make connections between the content that they are learning in class and
their lives. Davtyan (2014) articulated that instruction based on contextual learning strategies should be
structured to encourage five essential forms of learning:

® Relating - In this stage, teachers help studentsto link their knowledge with new information. This
process encourages studentsto relate daily events that they see with the lessons that they learn.

® Experiencing - Students are able to engage in exploration and practice actions that are connected to
real-life work. In other words, students are able to learn by experiencing.

® Applying - Students learn concepts in auseful situation. In this stage, students are able to apply
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conceptsto real world experiences.

® Cooperation - Students learn in the context of sharing, responding, and communicating with each
other throughout the learning process.

® Transfer - This stage builds on students prior knowledge. For example, teachers encourage students
to apply what they have learned to new situations and contexts.

Primary Research-Based Assessment Strategies

Ensuring that students are college and career ready requires not only an alignment of curriculum and
instruction in the arts and academics with college and career standards, but also a differential approach to
monitoring student progress with in-class formative assessments, summative assessments,
predictive/diagnostic assessments, frequent interim assessments, and performance-based assessments. In this
section, we provide an overview of the primary assessment strategies that will be implemented at the
Floretta P. Carson Visual and Performing Arts Academy.

Formative Assessment

The primary goal of aformative assessment is to provide students and teachers with immediate,
contextualized feedback about students' strengths and weaknesses (Starkman, 2006). Formative assessments
are considered part of the instructional process and are intended to provide teachers with the information
needed to modify instruction for maximizing student learning. (Myers, 2021). Although aformative
assessment is not typically graded, it should occur on aregular basis for informing students about their
progress and areas that they need improvement (Myers, 2021). Providing students with feedback about their
strengths and weaknesses can motivate them to become more actively engaged in the learning process
(Myers, 2021). Formative assessment is an intentional learning process that allows teachers and students to
collaborate for purposes of gathering evidence of learning to improve student achievement (Moss &
Brookhart, 2009). As Moss and Brookhart (2009) noted, formative assessments should involve various
effective strategies for engaging and increasing student learning: (a) sharing learning targets and criteriafor
success, (b) feedback to improve student progress, (¢) student goal setting, (d), student self-assessment, (€)
teacher use of strategic questions, and (f) engaging students in asking effective questions. Examples of
formative assessments include draft portfolios, ungraded quizzes, draft essays, and instructor questioning
and observations (McTighe & O Conner, 2005). Other examples of formative assessments may include
reviewing homework and classwork for errors or misunderstandings, observing students as they solve
problems or read. Instructors may also give students a pretest before the start of a new unit or chapter to
determine students' existing knowledge and domains that the instructor may need to focus on more during
instruction.

Summative Assessment

Summative assessments are intended to evaluate student knowledge, proficiency, and learning at the
conclusion of an instructional program (Lissitz, 2013; Myers, 2021). Summative assessments are used to
assess student proficiency relative to afull set of content standards in agrade or score format (Lissitz, 2013;
Myers, 2021). These assessments are designed to support inferences about student growth and mastery of all
content domains (Lissitz, 2013). Summative reports also provide teachers with information for developing a
targeted plan for addressing topics that tend to be more challenging for students and to evaluate their own
teaching practices for continuous improvement (Lissitz, 2013). Summative reports can be used to compare
student scores and progress across subject areas or domains, which is beneficial when evaluating the
effectiveness of curricula. The datafrom summative assessments can also be used to determine grade
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promotion, graduation eligibility, awards, honors, and student rank (Myers, 2021). Examples of summative
assessments include graded projects, art portfolios, AP exams, ACT exams, and senior recitals.

Predictive/Diagnostic Assessment

Often predictive/diagnostic assessments, also known as pre-assessments, are designed to provide instructors
with information about student's prior knowledge and misconceptions before beginning alearning activity
(Myers, 2021). Because diagnostic reports can show specific student errors and level of understanding about
various concepts, teachers are able to modify instruction to focus on those learning domains that may need
more attention, which is necessary for improving student achievement (Myers, 2021). They can aso help
instructors plan their instruction and develop curricula by helping to determine whether or not classroom
instruction is closely aligned with objectives, content standards, and federal and/or state high-stakes tests
(Myers, 2021).

I nterim Assessment

Interim assessments, also known as benchmark or periodic tests, are given every four to nine weeks to check
on students' progress (Marshall, 2008). Interim assessments are focused on student achievement and growth
and require students to apply what they have learned over the course of several weeks (Marshall, 2008).

I nterim assessments can be more wide-ranging and rigorous and take the form of performance tasks and
essays scored by rubrics, which can foster creativity and critical thinking among students (Marshall, 2008).
Because reports of interim assessment data contain specific areas in which students are having difficulty
with understanding, they can be used to identify students for systematic follow-up, including small group
tutoring and focused interventions (Marshall, 2008). Teachers should also use the results to make
instructional decisions about how they should plan for instruction to meet the needs of the entire cohort of
students (Lissitz, 2013). Similarly, parents are able to use the results from interim assessments to track their
child’ s academic growth throughout the school year (Lissitz, 2013).

Performance-Based Assessment

Performance-based assessments are designed for observing students' demonstration of a skill, competency in
creating a product, constructing a response, or making a presentation (McMillan, 2001). Performance-based
assessments place emphasis on students' ability to apply what they have learned in the performance of atask
or in the production of their work (McMillan, 2001). In other words, performance-based assessments require
students to demonstrate their depth of knowledge and skill-set (Myers, 2021). This is accomplished in many
ways, including writing exercises, completing mathematical computations, conducting experiments, or
performing a complex musical piece. According to Myers (2021), there are five key categories of
performance-based assessments that can be utilized for student learning:

® Portfolios: acollection of student work that represents a student’ s progress. This collection can aso
include drafts of student work to show the evolution of the project.

® On-Demand Tasks: this particular category reguires students to answer an instructor’s prompt or
respond to a problem in a group setting.

® Projects: usualy lasts longer than on-demand tasks and requires students to work in a group or
individually.

® Exhibitions: presentations of student work are shared with the public or community.

® |nstructor Observations. occur primarily to rate student performance and determine students
strengths and weaknesses.
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A well-constructed performance-based assessment directly integrates assessment with instruction — the
skills and concepts taught in class reflect the assessment and the assessment guides instruction (Scott, 2004).
This approach allows opportunities for teachers to observe the processes that students use when responding
to the task in the assessment. The development of performance-based assessments relies on the following
procedures:

® |dentification of the goals and objectives of instruction to form a basis for the assessment.

® |dentification of a performance-based task in which students must demonstrate proficiency of content
relevant to goals and objectives.

® Development of arubric that outlines the aspects of the performance being assessed and levels of
proficiency.

® Completion of the tasks by students.

® Application of the rubric to assess student’ s performance.

® Revision of the objectives and goals referenced to the assessment, task, and rubric based on the results
of the assessment (Scott, 2004).

High Performing Using Data Culture

To increase achievement among disadvantaged students, teachers and faculty must engage in data practices
to build a high performing Using Data Culture. However, many schools across the U.S. do not properly
engage in data-driven inquiry because they work in isolation, there is no time or structure provided for
collaboration among staff, and they believe that only the “brightest” students can achieve at high levels
(Loveet al., 2008). To shift away from traditional data practices and toward those that build a high
performing Using Data Culture, we will place emphasis on the following areas:

® Leadership and Capacity - create professional learning communities with many change agents;
widespread data literacy among all staff.

® Collaboration - shared norms and values among faculty and staff; ongoing data-driven dialogue and
collaborative inquiry; time and structure for collaboration.

® Data Use - data used as feedback for continuous improvement and to serve students; frequent and
in-depth use by the entire school community.

® Instructional Improvement -align learning goals, instruction, and assessment; widespread application
of research and best practice.

® Culture- internal responsibility as adriving force and focus on opportunitiesto learn for all.

® Equity - belief that all children are capable of high levels of achievement; culturally proficient
responses to diversity

® Trust - relationships among faculty and staff will be based on trust, candid talk, and openness (Love et
al, 2008).

The Using Data Process of Collaborative Inquiry at the Floretta P. Carson and Visual and Performing Arts
Academy offers faculty and staff a structured process for ongoing investigation of data with the goal of
improving student achievement (Love et al., 2008). Schools that implemented the Using Data Process
narrowed the achievement gap between students with exceptional needs and general education students in
all content areas and grade levels and tripled the percentage of disadvantaged students’ proficiency in core
academic courses (Love et a., 2008).

Effective Professional Development Opportunities

The professional development opportunities provided at FPC VPAA will be ongoing and continuous
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throughout the school year. These professional development opportunities, ranging from strategies of
effective classroom management, project-based learning in AP classrooms, data driven instruction, character
education, and mentoring youth, allows teachers and staff to engage in curricular and planning decisions
before students step into the classroom. The leaders and faculty of Floretta P. Carson Visual and Performing
Arts Academy will engage in the ongoing process of evidence-based inquiry, learning, strategic goal setting,
planning, implementation, and evaluation that aligns with the continuous improvement of student learning.
To engage teachers in the aforementioned ongoing processes, it is necessary to engage in meaningful
professional development opportunities where teachers and staff are considered as learners. Although stete,
local, and federal educational agencies mandate professional development opportunities to improve student
achievement, they fail to recognize that professional development must also address the learning needs of
teachers (Gregson & Sturko, 2007). In other words, professional development experiences for teachers are
mostly content-centered rather than learner-centered (Gregson & Sturko, 2007). Through experience,
teachers often complain about professional development content that is too theoretical and not usable in the
classroom. It is necessary to create and implement practical strategies and ideas that teachers and faculty can
immediately apply in their practice. Consequently, the professional development experience should be a
venue for teachers to collectively articulate and address issues, problems, innovations, and/or reforms as
they relate to classroom practice (Gregson & Sturko, 2007). Creating professional development
opportunities that are learner-centered allows teachersto learn from their experiences, integrate knowledge,
think reflectively, and use feedback for purposes of improving teaching skills and practices (Daley, 2003).
When teachers are able to have learner-centered experiencesin their professional development, they are
more likely to engage in actions to develop learner-centered experiences for the students that they teach
(Daey, 2003). When leaders view teachers through the lens as adult learners, they are able to shift the focus
of professional development to the needs of teachers and the different contexts in which they learn and teach
(Gregson & Sturko, 2007). This level of focus allows leaders to effectively plan, deliver, and evaluate
professional development processes for optimal |earning among teachers, which functions as a necessary
component for the continuous improvement of the school and student achievement. Therefore, six principles
will be used to guide our professional development planning for faculty and staff at FPC VPAA:
Professional development should (a) create a climate in which participants feel respected; (b) encourage
their active participation; (c) build on their experiences; (d) employ collaborative inquiry; (€) guide learning
for immediate application; and (f) empower the participants through reflection and action based on their
learning (Lawler & King, 2000, as cited in Lawler, 2003). Therefore, key components of an effective
professional development at FPC VPAA will include the following tasks:

® (1) Activity — design activities which provide alearning experience (such as case studies, video clips,
and role-plays) so participants can come to the right conclusions.

® (2) Reflection —facilitate reflection through individual, small group, or large group to alow
participants to draw conclusions from the activity.

® (3) Framing — use the vocabulary of the new principles to frame the participants conclusions so they
can share one common language.

® (4) Applying — provide opportunities for participants to apply the learning in simulated and real-world
experiences (Jossey-Bass, 2010).

In addition to ensuring that processes are in place to support teachers' continuous learning, professional
developers must also consider reflecting on their role in this endeavor. For example, at Floretta P. Carson
Visual and Performing Arts Academy, we will provide evaluation/reflection forms for teachers and staff to
complete at the conclusion of a professional development experience. Leaders and facilitators will take on
the task to review the evaluations/reflections for purposes of obtaining valuable feedback from attendees.
Feedback provides the leadership team and professional developers with an understanding about what needs
to be changed or kept for future events and how to plan for similar professional development opportunities.
In other words, professional developers not only learn about the attendees’ strengths and weaknesses as it
pertains to their delivery and implementation of instruction, but also the level/type of support needed as they
incorporate the information and skills gained during the professional devel opment experience into their
daily teaching practices.
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Summary: Measurable Goals

Leaders, faculty, and staff at the Floretta P. Carson Visual and Performing Arts Academy are committed to
ensuring that every student, regardless of background, language, or socioeconomic status are provided with
the resources and supports needed to become successful throughout their journey at school and beyond. The
implementation and development of an advanced arts program, advanced academic program, high quality
teachers, college and career mentorship program, targeted intervention, small learning community,
research-based instructional methods and strategies, and effective professional development are all vital
components of the educational model at FPC VPAA for ensuring that students are successful for the rigors
of higher education institutions and careersin the arts. Through the implementation of our
unique/innovative college and career readiness arts education model, leaders, faculty, and staff at FPC
VPAA are confident that we can meet our goals, which consists of a 100% graduation rate, 100%
acceptance rate into two-year and four-year colleges and universities, and 100% of student populations
scoring at proficient or above on the Alabama Comprehensive Assessment Program (ACAP) summative
test. In addition, we are confident that we can close the achievement gap found between disadvantaged and
non-disadvantaged students within the Mobile County area.
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Application Notes for Floretta P. Carson Visual and Performing Arts Academy

Attachments
Section 1: Program Overview

— No Attachments —

2.Curriculum and Instructional Design

1. Describe the basic learning environment (e.g., classroom-based, independent study), including class
size and structure. Demonstrate alignment to the school’s mission and vision.

The mission of the Floretta P. Carson Visual and Performing Arts Academy isto educate adiverse
community of students through arigorous, pre-college and pre-professional level curriculum that will
prepare them for post-secondary education and careersin the visual/performing arts. Our goal isto provide
an equitable, safe, and creative learning environment where students are nurtured, inspired, and motivated to
develop and fulfill their artistic skills and educational goals. Our vision is to close the achievement gap
among disadvantaged students across Mobile County. The faculty and staff at FPC VPAA are committed to
providing all students with rigorous, equitable, and inclusive learning opportunities through the
implementation of our pre-collegiate and career-focused, Advanced Placement and Honors level curriculum,
college and career mentorship program, targeted intervention blocks, and arts intensive program.

To achieve thisvision, the Floretta P. Carson Visual and Performing Arts Academy learning environment
will consist of small classes coupled with alow student-to-teacher ratio of 15:1. The small class size and
low student-to-teacher ratio is possible with the inclusion of long-term adjunct instructors. With smaller
class sizes and a low student-to-teacher ratio, students receive more individualized assistance from teachers,
which isimportant for improving student achievement (Molnar et al., 2001). In addition to small class sizes
and alow student-to-teacher ratio, all core academic and arts classes will be in ablock format to provide
students with more time for in-depth study, research, projects, and real-world transfer of learning. For
example, students at FPC VPAA will have opportunities during class instruction to engage in face-to-face
and virtual (e.g., ExploreLearning Gizmos) interactive math/science labs and ssmulations. For the arts
intensive specialty program, students engage in pre-professional arts courses, which vary in content and day
of the week. These courses are offered in the format of seminars, masterclasses, small-group, large-group,
and labs, depending on students chosen arts specialty track. In addition, students also engage in small group
or one-on-one tutoring, college and career mentoring, independent study/rehearsal hall, or other electives,
depending on need and student goals during the school-wide intervention/enrichment block.

2. Provide evidence of the proven methods used for the framework of instructional design and the
planning of curriculum.

To ensure that students are college and career ready, curriculum and instruction must be designed to engage
students in higher-order thinking, promote transfer of learning, and provide a conceptua framework for
helping students to make sense of discrete facts and skills. A highly effective curriculum provides teachers
with a planning process and structure for the implementation of instruction that promotes equity,
inclusiveness, and creativity, which is necessary for improving student achievement across grade levels and
subject areas. To maximize growth among all learners, faculty and staff at the Floretta P. Carson Visual and
Performing Arts Academy will utilize the Understanding by Design (UbD) curriculum and instructional
framework. McTighe and Wiggins (2005) UbD framework that will be utilized for instructional design and
curriculum planning at FPC VPAA consists of seven key tenents for improving student achievement:

Learning is enhanced when teachers think about curricula planning in a more in-depth and

purposeful manner. Teachers must have a clear goal to help focus planning and to engage in
purposeful action toward intended results. One way to engage in purposeful action isto ask

Page 32



Application Notes for Floretta P. Carson Visual and Performing Arts Academy

thought-provoking questions about the intended results: (a) What must |earners master in order to
perform tasks effectively? (b) How can learners capacities be developed through application and
feedback? (c) What can count as effective evidence for the tasks performed? As a note, choices about
teaching methods, learning activities, and resource materials can only be successfully implemented
after the desired results and assessments have been specified.

Curriculum and teaching must be focused on the development of student under standing and transfer
of learning. Students who learn with an understanding about tasks and concepts are more likely to
apply and transfer their learning to solve real-world problems and a variety of challenging tasks than
students who only memorize information from atext or alecture. Thus, assessment for understanding
must be grounded in authentic performance-based tasks. Authentic performance-based tasks are:

© Realigtically contextualized — the task replicates or simulates the ways in which students
knowledge are tested in real-world settings

©  Reguires judgement and innovation — students use their knowledge and skills to address
challenges and to solve problems.

©  Asksthe student to “ do” the subject — instead of reciting through demonstration, students must
explore and work in the field.

© Replicates key challenging situations in which adults are truly “ tested” in the workplace, in
civic life, and in personal life — students experience what it islike to perform tasksin the
workplace and other real-life contexts.

©  Assesses students' ability to efficiently and effectively use a repertoire of knowledge and skill to
negotiate a complex and multistage task.

©  Allows opportunities to rehearse, practice, consult resources, and get feedback on and refine
performances and products.

Understanding is devel oped and deepened when students can transfer their learning through
authentic performance. There are six facets that serve as indicators of understanding:

©  Explanation: Students should be able to reveal a coherent grasp of a subject, show their work,
and explain their reasoning about their views about a topic of discussion with credible evidence.

© Interpretation: Students should be able to effectively interpret art works, texts, musical
repertoire, data, stories, or claims.

©  Application: Students are able to employ their knowledge and skillsin diverse, authentic, and
realistic settings.

©  Pergpective: Students are able to place facts and theories in context, critique and take a critical
stance about their position, and recognize underlying assumptions about an idea or theory.

© Empathy: The goal of thisfacet isfor students to develop the capacity of understanding,
appreciation, and consideration of other students' differences, similarities, perspectives,
experiences, and ways of life. In this manner, students can avoid stereotyping and gain cultural
competence.

© Sdf-Knowledge: In thisfacet, students are required to self-assess their past as well astheir
present work. That is, they are able to reflect on the meaning of their own learning and
experiences. According to McTighe and Wiggins (2005), self-assessment allows teachersto
gain the most complete insight into how accurate and sophisticated students' views are about
the tasks, standards, and criteria that they must master

Effective curriculumis planned backward from long-term, desired results through the following
three-stage process:

© Sage 1: Identify Desired Results - In this stage, teachers and instructional |eaders consider
goals (desired results), examine content standards (national, state, and district), and review
curriculum expectations.

© Sage 2: Determine Acceptable Evidence — This stage requires teachers and instructional leaders
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to collaborate and critically think about the types of evidence appropriate for validating student
understanding and proficiency. More specifically, the backward design encourages teachersto
utilize effective assessments as evidence to validate that the desired learning has been achieved.

© Sage 3: Plan Learning Experiences and I nstruction — Once teachers and instructional staff
have clearly identified the desired results and evidence needed to validate students
understanding of content, they can begin to critically think about highly effective instructional
activities for achieving the desired results. Several questions must be considered at this stage of
the backward design: (a) What knowledge and skillswill students need to possessin order to
achieve the desired results? (b) What activities will help students to gain the needed knowledge
and skills? (c) What will need to be taught and how should it be taught? (d) What materials and
resources are needed to accomplish the identified goals?

Teachers are coaches of understanding. Through the UbD process, teachers must focus on ensuring
that learning happens, not just teaching. Teachers must consistently check for student understanding
and successful transfer of learning.

Teachers review units and curriculum alongside the design standards on a regular basis to enhance
curricular quality and effectiveness. As shown in Figure 1.3, the UbD design standards corresponds
with each stage of the backward design process. The UbD design standards offer criteriato use during
the development and quality control of unit designs. As McTighe and Wiggins noted (2005), the
quality of acurriculum or instructional design is invariably enhanced when educators collaborate to
share feedback and provide suggestions for improvement. At the Floretta P. Carson Visua and
Performing Arts Academy, educators will be provided with multiple planning periods throughout
each week to collaborate for purposes of reviewing, sharing feedback, and evaluating the
effectiveness of instructional and curricula designs.
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UbD Design Standards

Stage 1—To what extent does the design focus on the big ideas of targeted content?

Consider: Are . . .

O The tamgeted understandngs enduring. based on transferable, big ldcas at the heart of the discipline and
n need of uncoverage?

O The tanjeted understandings framed by questions that spark meaningful connections, provoke genuine
inquiry and deep thought, and encourage transfer?

O The cssentisl questions provocative, arguable, and likely to gencrate Inguiry around the central ldeas
(rather than a “pat™ answer)?

) Appropriate gosls (c.g. content standards, benchmarks, cumriculum objectives) Identified?

) Valid and unit-relevant knomedge and skills Identified?

Stage 2—To what extent do the assessments provide fair, valid, reliable, and sufficient
measures of the desired results?
Consider: Are . . .
0 Students asked to exhibit their understanding through authentic performance tasks?
O Appropriate criterion-based scoring tools used to evaluste student products snd performances?
0 Varlous appropriate asscssment formats used to provide additional evidence of leaming?

0 The assesements used as feedback for students and teachers, as well as for evaluation?
) Students encouraged to self-assess?

Stage 3—To what extent is the learning plan effective and engaging?

Consider: Will the students . . .

) Know where they're going (the leaming goals), why the material Is Important (reason for leaming the
content), and what is reguired of them (unit goal, performance reguirements, and evaluative criteria)?

O Be hooked —engaged In digging Into the big ldeas (2.4, through Inquiry, research, problem solving, and
experimentation)?

0 Hsave adequate gpportunitics to explore and experience big Ideas and recetve Instruction to equip them
for the required performances?

O Hswe sufficient opportunitics to rethink, rehearse, revise, and refine their work based upon timely
feedback?

) Hawve an opportunity to evaluate thelr work, reflect on ther leaming, and set goals?

Consider: Is the learning plan . . .
) Tallored and fledble to address the Interests and leaming styles of all students?
O Organtzed and sequenced to maximize engsgement and cffectiveness?

Overall Design—To what extent is the entire unit coherent, with the elements of all three
stages aligned?

Figure 1.3

The UbD framework reflects a continual improvement approach to student achievement and teacher
effectiveness. The results of the design process inform curricular decisions and instruction for
maximizing student achievement. At FPC VPAA, educators will engage in continuous ongoing
professional development and collaborative planning to refine, reflect, and share feedback about
curriculaand instructional designs and practices for the continuous improvement of student
achievement.

The UbD framework challenges teachers and instructional |eaders to focus on the desired learning at the
start of the instructional and curriculum designing process. Through the UbD process, the curriculum is
more than atraditional guide for educators; instead, it specifies the most effective assessments, assignments,
and activities that can be used for achieving the desired learning goals. Curricula created with afocus on the
desired results clarifies what students should achieve upon completing a unit or program, what students need
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do to achieve, and what educators need to do to achieve the results sought. To improve student achievement,
lessons, units, and courses at the Floretta P. Carson Visual and Performing Arts Academy will beinferred
from the desired results sought, rather than being derived only from preexisting curricula, books, activities,
or methods. The UbD process of backward designing helps avoid common problems of treating textbooks
and instructional programs as the curriculum rather than as aresource. As McTighe and Wiggins (2005)
noted, educators must specify the desired resultsin order to focus on the content, methods, and activities
most likely to achieve those results. The UbD backward design process also helps teachers to create
concrete and specific assessments that align with goals and standards during the planning of a unit or course,
rather than at the conclusion of a unit of study.

3. Provide an overview of the planned curriculum, including, as Attachment 2, a sample course scope
and sequence for one subject for each division (elementary, middle, high school) the school would serve.
In addition, identify course outcomes and demonstrate alignment with applicable state standards.

The Floretta P. Carson Visua and Performing Arts Academy offers arigorous college and career readiness
curriculum that provides students with the skills necessary to succeed at higher education institutions and to
be successful in their chosen arts field of study. To ensure that all students are prepared for college and
careersin the arts, all core academic and arts courses are taught at an advanced and honors level. Recent
research indicates that providing an advanced enriched curriculum and scaffolding for higher-level
thinking and questioning skills—a gifted curriculum rather than remediation—has shown to be more
successful in raising the academic achievement of learners of varying ability and socioeconomic levels
(Gavin et al., 2009). To provide al students at FPC VPAA with an advanced and honors level start in
middle grades, students learn more than grade level standards each year to be prepared for Advanced and

Honors courses at the high school level. In other words, th grade students at FPC not only master the
content required in the state’s 6th grade standards, but they also master much of what a typical 7th grade

student learns. By starting at a modest 6th grade level and requiring students to learn more than ayear’s
worth of standards every year, we prepare our students to take either Honors or AP level courses beginning

in the ot grade. At many schools across the U.S., AP and Honors level courses are reserved only for the
highest performing students — usually juniors and seniors, but at FPC VPAA all students take their first AP

or Honors level coursein 9 grade, afull three years before most of their peers. With our accelerated

academic program, students are not only able to take AP and Honors level courses beginning in the oth
grade, but also dual enrollment courses with the University of South Alabama (USA), University of
Alabama (UA), and Coastal Alabama Community Collegesto receive college credit. Because of our
rigorous model, all high school students are able to take higher level courses, regardless of their grade level.
For example, a 9th grade student may choose to take a 10th grade course such as AP English Language and
Composition or AP English Literature and Composition if they have met all prerequisite requirements. All
high school students are required to take 4 AP exams before they graduate, at least one in English, Math,
Science, and Social Sciences, and score a 3 or higher on at least one exam in either subject. High school
students aso have the option to participate in the AP Capstone™ Diploma Program, which is based on two
yearlong courses (AP Seminar and AP Research) to develop students’ skillsin research, analysis, writing,
presenting, and evidence-based arguments. To qualify for the Advanced Placement Capstone Diploma,
students must take and pass at |east one of four (4) Advanced Placement tests with a score of 3 or higher and

pass AP Seminar and AP Research. Beginning in 7th grade, students will be offered ACT Prep coursesto
learn about test-taking strategies and skills necessary for obtaining a high score on the ACT test. Students
will be required to take the preACT test during their 10th grade year and the actual ACT test during their

11th grade year. Practice and actual ACT will be offered on-campus during after-school hours.

The college and career readiness curriculum not only accelerates mastery in academic and arts content areas,
but also remediates student’ s learning gaps. Students with academic needs upon entering the school are
provided with a strong support system, which includes one-on-one tutoring, small group intervention, and
mentors. Teachers also use theiLit ELL program to support ELL students with their transition to English
language proficiency, which is necessary for optimal learning and achievement across all subject areas. The
iLit ELL program contains lessons and modules to support newly arrived students with extremely limited
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English ability. The lessons focus on various skills such as how to introduce themselves to other students or
vocabulary for names of common classroom objects. In addition to a strong support system to accelerate
mastery of content and to remediate learning gaps, teachers create standards-based assessments using the
UbD framework. Educators meet for five daysin July to analyze diagnostic data gathered from the Stanford
10 online achievement test that students take after enrollment. During summer training, teachers use the
UbD framework templates to align curricula, lessons, activities, and assessments with state standards and
SMART (specific, measurable, attainable, relevant, and time bound) goals to meet the needs of all students
enrolled. Educators will utilize the data to drive instruction, to determine student course placement, refine
curricula and teaching practices —which functions as necessary components of the data-driven process. At
the middle school level, interim assessments, pre-comprehensive exams, comprehensive exams, Stanford 10
exams, and ACAP (Alabama Comprehensive Assessment Program) are used to establish specific, rigorous,
and measurable school standards. At the high school level, interim assessments, pre-comprehensive
assessments, Stanford 10, ACT, ACAP, and Advanced Placement exams are used to inform our college
preparatory curriculum.

L earners Exploring Advanced Possibilities (LEAP)

Although FPC VPAA provides arigorous and accelerated program for all students, we acknowledge the fact
that some students may be ready to take higher level courses in certain disciplines at the middle school and
high school level. In order to provide students with options to be challenged and to excel at afaster pace in
the academic and arts, FPC VPAA offers LEAP coursesin al disciplines. To be eligible for the LEAP
program, students must apply for entry into the course and the application must be accepted by the LEAP

course teacher. Students may apply for the LEAP program at the end of 6th grade to be eligible to start the

program in 71" grade or at the end of 7" grade to be eligible to start in 81" grade. Teachers may also
recommend students with Advanced Learning Plans (ALP) for the LEAP program. Students who enter the

school at any point after the 6t or 7th grade year can still apply; however, they must take a comprehensive
exam for the selected course to ensure that they understand the concepts needed to pass the chosen LEAP
course. To continue in the LEAP program, students must maintain an acceptable overall GPA throughout al
subjects (a minimum of C in all subjects on first semester and second semester grade reports).

Math Curriculum

To ensure that students are on the Advanced Placement and Honors track by their Sth grade year, Algebral
and Geometry (LEAP program) courses are offered at the junior high school level (grades 7-8),

respectively, for high school credit and to meet graduation requirements. Thisis possible because 6" and 7t
grade students take accelerated math courses. In this pathway, students meet the standards for Grade 6,
Grade 7, and Grade 8 within the Grade 6 Accelerated and Grade 7 Accelerated courses, thus merging all the
standards from three years of mathematics into two years. In Grade 6 accelerated, the content is organized
into seven content areas. Ratios, Rates, and Proportions; Areas; Fractions and Decimals; Equations and
Expressions; Proportional Relationships; Rational Numbers; and Data Sets and Distributions. In Grade 7
accelerated, the content is organized into eight content areas: Rigid Transformations and Congruence; Scale
Drawings, Similarity, and Slope; Writing and Solving Equations; Inequalities, Expressions, and Equations;
Linear Relationships; Functions and Volume; Exponents and Scientific Notation; and Pythagorean Theorem
and Irrational Numbers. This accelerated approach allows our studentsto take Algebral in gth grade and
options for taking multiple advanced math courses during high school such as Honors Algebrall, AP
Statistics, AP Calculus AB, AP Calculus BC, AP Computer Science Principles, and multiple dua
enrollment math courses.

English Curriculum
Middle grades educators use the pre-AP English framework to create course units and lessons to align with

the AP English Language and AP English Literature courses offered at the high school level. Course
alignment at the middle school level is necessary for students’ success at the high school level. In the middie
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grades accel erated English courses, students learn to correctly use common, proper, and possessive nounsin
writing and presentations; develop voice or style of writing with word choice and sentence structure to
convey meaning; and engage in collaborative discussions to build upon the ideas of others and to express
their own ideas; students read and analyze how authors express point of view in nonfiction narrative;
expand knowledge and use of academic and thematic vocabulary; write nonfiction narratives; collaborate
with team to develop or build on ideas; conduct research projects of various lengths to explore a topic and
clarify meaning; and integrate audio, visuals, and text in presentations; read and analyze how authors
discuss a cause, event, or condition that produces a specific result, write argumentative essays with the
incorporation of key elements of an argument; demonstrate command of the conventions of English
grammar and usage, including correct usage of nouns, pronouns, adjectives, adverbs, clauses, and sentence
structure; read short fiction; compose analytical sentences and paragraphs; and explore the work of poets,
performers, and dramatists. The content areas and topics exceeds Alabama s English course standards for
both middle and high school.

Science Curriculum

Our middle grades science curriculum prepares our students to be successful in advanced courses at the high
school level. In Grade 6 accelerated, the content is organized into seven content areas. Mircrobiome;
Metabolism; Traits and Reproduction; Thermal Energy; Ocean, Atmosphere, and Climate; Weather
Patterns; and Earth’s Changing Climate. In Grade 7 accel erated, the content is organized into the following

key areas with afocus on Life Sciences (1% semester) and Biology (2nCI semester): Geology on Mars; Plate
Motion; Rock Transformations; Phase Change; Chemical Reactions; Populations and Resources; Matter and
Energy in Ecosystems; Cellular Systems; and Genetics. In the Grade 8 accel erated science course, the

content is organized into the following areas with a focus on Physical Science (13 semester) and Chemistry

(2" semester): Harnessing Human Energy; Force and Motion; Magnetic Fields; Light Waves; Earth, Moon,
and Sun; Natural Selection; Evolutionary History; Structure and Properties of Matter; Chemical Bonding
and Interactions, Chemica Quantities;, and Chemical Transformations. Each of the content areas deepen and

expand students' knowledge with relevance to high school advanced science courses. Because our 7Mand 8

th grade accel erated science courses integrate key concepts of biology and chemistry, students are able to
follow an advanced curriculum path at the high school level that consists of course offerings such as AP
Biology, AP Environmental Science, and AP Chemistry. In this pathway, high school students are also able
to take AP Physics 1: Algebra-Based, AP Physics 2: Algebra-Based, and AP Physics C: Electricity and
Magnetism.

Social Studies Curriculum

The ultimate goal of the middle grades program is to ensure that students are prepared to take multiple
advanced courses such as AP World History, AP United States History, AP Human Geography, AP
Microeconomics, and AP Macroeconomics at the high school level. In order to prepare students for
advanced level high school courses, students must be familiar with key content areas of these subjects at the
middle school level. Therefore, the Grade 6 accelerated social studies content is organized with afocus on
the following key areas: Industrial and Economic Growth (1865-1914); The Progressive Era (1865-1920);
Imperialism and World War | (1853-1919); Prosperity and Depression (1919-1939); World War 11
(1935-1945); Postwar America (1945-1975); A Global Superpower Facing Change (1975-2000); and
Meeting New Challenges (1975—resent). In Grade 7 accelerated, the following content is organized with a

focus on World Geography (1% semester) and Civics (2”"I semester): The United States and Canada; Middle
America; South America; Europe; Northern Eurasia; Africa; Southwest Asia; South Asia; East Asia;
Southeast Asia; Australia and the Pacific; Foundations of Citizenship; Creating a Lasting Government; The
Federal Government; State and Local Government; Foundations of Economics, Government and the
Economy; and The American Legal System. In Grade 8 accelerated, the content is organized in the
following key areas: Origins of Civilization (Prehistory—4000 BCE); Civilizations and Peoples of the Fertile
Crescent (3400 BCE-70 CE); Ancient Egypt and Kush (3000 BCE—600 BCE); Early Civilizations of India
(3100 BCE-540 CE); Early Civilizations of China (1700 BCE—220 CE); Ancient Greece (2000 BCE-300
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BCE); The Roman Republic (800 BCE-30 BCE); The Roman and Byzantine Empires (30 BCE-1453 CE);
Lifein Medieval Christendom (486-1300); Struggle in Medieval Europe (962—1492); The Islamic World
and South Asia (610-1550); Civilizations of East Asia and Southeast Asia (250 BCE-1644 CE);
Civilizations of the Americas (Prehistory—1533 CE); African Civilizations (300-1591); The Renaissance and
Reformation (1300-1648); Global Convergence (1415-1763); Absolutism and Enlightenment (1516-1796);
A Revolutionary Era (1770-1914); The Modern World (1914—Present).

ArtsIntensive Curriculum

Our intensive, college and career ready visual and performing arts program allows students to cultivate their
skillsand creative talents in art, dance, theatre, and music. The arts programs at FPC VPAA provides
students with collegiate level experiences such as small group/one-on-one lessons, artistic collaboration,
masterclasses, seminars, and performances. Our innovative arts program allows students to take multiple
intensive arts courses during the school day to develop and sharpen their artistic skills for preparation for
early careersin the arts and higher education institutions. Unlike traditional schools, the FPC VPAA arts
education program higher-level courses are equivalent to first-year college courses, which exceeds
Alabama’s Arts Education Course Standards. The arts education curriculum at FPC VPAA not only
cultivates students’ unique creative skills, but also provides students with opportunities to collaborate across
disciplines, to study with well-known professional artistsin their field of study, and to perform, publish, or
exhibit their artwork.

4. If thecurriculum isfully developed, summarize curricular choices, such as textbook selection, by
subject, and the rationale for each. Describe the evidence that these curricula will be appropriate and
effective for the targeted students.

Following the UbD process of backward designing, educators use preexisting curricula as a resource to
complement their learning units and lessons with afocus on the desired results. In selecting curricula, we
have identified programs that have been rated all-green on EdReports and can be easily adapted for ELL
students and those with special needs. We also use the Advanced Placement curriculum at the high school
level to provide all students with the opportunity to take college-level courses and to earn college credit. The
Advanced Placement curricula at the high school level exceeds Alabama' s standards for math, science,
English, and social studies. Multiple researchers have shown that Advanced Placement courses not only
exceeds state standards, but also have a positive impact on the achievement of disadvantaged students
(Burton, 2002; Heinrich, 2004). More specifically, students who take AP courses and exams have higher
college GPA’s, earn more college credits, and higher four-year graduation rates than non-AP students
(Hargrove, Godin, & Dodd, 2008). Therefore, beginning in 6th grade, students take pre-AP and pre-Honors
level coursesto be prepared to take Honors and AP level courses starting in 9th grade and throughout high
school. For science, middle grades educators use the Amplify Science (6-8) curriculum, which met
EdReports expectations in areas of usability, standards, coherence and scope, and NGSS design. The
Amplify Science curriculum is designed with literacy-rich activities, hands-on activities, and digital tools to
promote student success. At the high school level, educators use the Advanced Placement (9-12) Biology,
Environmental Science, Chemistry, Physics 1: Algebra-Based, Physics 2: Algebra-Based, and Physics C:
Electricity and Magnetism curricula. For math, middle grades educators use the Learn Zillion Illustrative
Mathematics curriculum, which received a perfect score on EdReports in the areas of usability, rigor,
standards, and coherence. At the high school level, educators use the LearnZillion Illustrative Mathematics
curriculum for Geometry and Algebra Il courses and the Advanced Placement curriculum for Statistics,
Calculus AB, Calculus BC, and Computer Science Principles courses. For English, middle grades educators
use the MyPerspectives ELA curriculum, which also received a perfect score by EdReports in areas of rigor,
usability, and coherence. At the high school level, educators use the MyPerspectives curriculum and the
Advanced Placement English Literature and English Language curricula. For socia studies, middle grades
educators use the Sawas Civic: Government and Economics in Action and Savwas MyWorld Interactive
World History, American History, and World Geography curricula. The Savvas curriculum meets
Alabama’s social studies standards for grades 6-8. At the high school level, educators use the Advanced
Placement World History, United States History, Human Geography, Microeconomics, and
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Macroeconomics curricula. The rigorous academic curriculaat FPC VPAA ensures that students are
prepared to succeed at higher education institutions.

In addition to the academic curriculum, the arts intensive curriculum consists of multiple course offerings
for each discipline. The curricular choices for the arts programming exceeds Alabama' s middle and high
school standards for music, dance, theatre, and visual arts. Below find an outline of arts course offerings and
rationale for curricular choices:

Major Course Offerings Curricular Choices/Rationale

School of Music

Tonal Harmony (Kostka, 81 ed.) provides students with the
knowledge and skills necessary for successin AP Music
Theory. Further, Tonal Harmony exceeds Alabama’s
advanced music: composition and theory standards for grades
9-12 and is equivalent to an introductory college-level music
theory course. Through this curriculum, students learn about
the elements of pitch, elements of rhythm, triads and seventh
chords, diatonic chords in major and minor keys, principles of
voice leading, root position part writing, harmonic
progression, triadsin first inversion, triads in second inversion,
cadences, phrases, and sentences, two-part tonal counterpoint,
Music Theory and Skills nonchorFi tone§, di aIF)nic §eventh chords, secondary fgncti ons,
modulations using diatonic chords, modulatory techniques,
binary and ternary forms, mode mixture and the neopolitan,
augmented sixth chords, enharmonic spellings and
modulations, and post-tonal theory.

Music for Sight Singing (Nancy Rogers, 10 ed.) provides
students with exercises for ear training and to practice sight
singing. Topics range from the introduction of minor keysto
chromaticism. Music for Sght Singing exceeds Alabama’s
music: composition and theory standards for grades 9-12 and
is also equivalent to an introductory college level music theory
course.

The AP Music Theory curriculum provides studentswith a
compr ehensive approach to aural analysis, score analysis,

sight-singing, dictation, and composition. AP Music Theory

AP Music Theory
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Trumpet Masterclass

French Horn Masterclass

Trombone Masterclass

Baritone/Euphonium Masterclass

exceeds Alabama’s music: composition and theory standards
for grades 9-12 and is equivalent to a first-year college level

music theory course.

Jean-Baptiste Arban Complete Conservatory Method for
Trumpet provides students with a comprehensive approach to
slurring or legato playing, ornaments, scales, tonguing, and the
art of phrasing. This curriculum helps students to develop a
deeper understanding of the idiosyncrasies of the trumpet for
improving performance. Further, the curriculum exceeds
Alabama’s Music: Traditional and Emerging Ensembles
standards for grades 6-12.

Daily Routines for the Student Horn Player (Marian Hesse)
provides beginner to advanced level playerswith a
comprehensive approach to long tones, buzzing, lip slurs,
accuracy and dynamics changes, articulation, and high and
low playing. This curriculum exceeds Alabama’s Music:
Traditional and Emerging Ensembles standards for grades
6-12.

Jean-Baptiste Arban Method for Trombone provides students
with a comprehensive approach to slurring or legato playing,
ornaments, scales, double and triple tonguing, and the art of
phrasing. This curriculum helps students to develop a deeper
understanding of the idiosyncrasies of the trombone and
baritone for improving performance. Further, the curriculum
exceeds Alabama’ s Music: Traditional and Emerging
Ensembles standards for grades 6-12.

Jean-Baptiste Arban Method for Baritone provides students
with a comprehensive approach to slurring or legato playing,
ornaments, scales, double and triple tonguing, and the art of
phrasing. This curriculum helps students to develop a deeper
understanding of the idiosyncrasies of the trombone and
baritone for improving performance. Further, the curriculum
exceeds Alabama’ s Music: Traditional and Emerging
Ensembles standards for grades 6-12.

Jean-Baptiste Arban Complete Method for Tuba provides
students with a comprehensive approach to embouchure,
articulation, intonation, slurring or legato playing, ornaments,
scales, double and triple tonguing, and the art of phrasing. This
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Tuba Masterclass

Flute Masterclass

Clarinet Masterclass

Piano Masterclass

Saxophone Masterclass

Percussion Masterclass

curriculum helps students to develop a deeper understanding
of the idiosyncrasies of the tuba for improving performance.
Further, the curriculum exceeds Alabama’s Music: Traditional
and Emerging Ensembles standards for grades 6-12.

Trevor Wye's Practice Book for the Flute provides students
with a comprehensive approach to Tone, Technique,
Articulation, Intonation and Vibrato, Breathing and Scales,
and Advanced Practice. This curriculum exceeds Alabama’s
Music: Traditional and Emerging Ensembles standards for
grades 6-12.

C. Baerman Complete Method for Clarinet provides students
with a comprehensive approach to trill rules, embellishments
and ornaments, breathing, technique, scales, and slurs. This
curriculum exceeds Alabama’s Music: Traditional and
Emerging Ensembles standards for grades 6-12.

Oscar Beringer Daily Technical Studiesfor Piano provides
students with a comprehensive approach to finger studies with
progressive movements, scale passages, chord passages,
crossing and changing hands, and scales and arpeggios. This
curriculum exceeds Alabama’s Music: Traditional and
Emerging Ensembles standards for grades 6-12.

Modern Saxophone Techniques (Frank Catalano) provides
students with a comprehensive approach to embouchure
formation, reed placement and strength, air stream, neck
position, mouthpiece position and tuning, cross tonguing,
altissimo fingering, vowel throat positions, split tones,
sub-tones, intervals, melodies, chord progressions, and bass
lines. This curriculum exceeds Alabama’s Music: Traditional
and Emerging Ensembles standards for grades 6-12.

Alfred’s Drum Method Complete (Sandy Feldstein and Dave
Black) provides students with a comprehensive approach to
various playing techniques and drum rudiments for the
cymbals, bass drum, and snare drum.

Primary Handbook for Timpani (Garwood Whaley) provides
students with a comprehensive approach to tuning studies and
technical studiesto develop rolls, staccato, muffling, and
cross-sticking.
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Strings Masterclass

Vocal Technique - Diction

The Alfred’s Drum Method Complete and Primary
Handbook for Timpani curricula exceeds Alabama' s Music:
Traditional and Emerging Ensembles standards for grades
6-12.

Habits of a Successful String Musician (Christopher Selby)
isa comprehensive curriculum that contains carefully
sequenced war m-ups, sight-reading etudes, rhythm
vocabulary builders, and choralesfor development of tone
quality and musicianship. This curriculum exceeds
Alabama’s Music: Traditional and Emerging Ensembles

standards for grades 6-12.

Alfred’'s | PA Made Easy guidebook helps students to develop
and become familiar with the International Phonetic Alphabet
(IPA), through attaching IPA symbols to spoken and sung
phonemes in English, Italian, and German (three of the
primary languagesin classical vocal literature).

The Gateway to I talian Diction, Gateway to French Diction,
and Gateway to German Diction curricula goes deeper than
diction conceptswith theinclusion of phonetic concepts,

orthography, oral and nasal vowels, vowel harmonization,

diphthongs, semivowels, consonants, and syllables.

American Diction for Singers (Geoffrey Forward) provides
singers with a comprehensive approach to gain control by
eliminating vocal tension and poor diction.

The Alfred’ s |PA Made Easy, Gateway to Italian Diction,
Gateway to French Diction, Gateway to German Diction, and
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Vocal Technique— Contemporary Voice

Vocal Technique—Jazz Voice

American Diction for Singers curricula exceeds Alabama’'s
Music: Traditional and Emerging Ensembles — Advanced
standards for grades 6-12.

The Contemporary Singer: Elements of Vocal Technique
provides students with a comprehensive approach to breath
management, the larynx, enhancing tone quality, vocal
registers and blending, diction, vocal health, and performing.
This curriculum exceeds Alabama’ s Music: Traditional and
Emerging Ensembles — Advanced standards for grades 6-12.

Vocal Workouts for the Contemporary Singer (Anne
Peckham) provides students with a comprehensive approach to
vibrato, vocal registers, belting, breathing, posture, and vocal
care.

The Contemporary Snger: Elements of Vocal Technique and
Vocal Workouts for the Contemporary Singer curricula

exceeds Alabama’ s Music: Traditional and Emerging
Ensembles — Advanced standards for grades 6-12.

Jazz Vocal Improvisation: An Instrumental Approach (
Mili Bermejo) provides students with a compr ehensive
approach to jazz vocal sounds and syllables, improving
over a 12-bar bluesform, functional harmony, melodic
embellishments, tensions and chord scales, analyzing chord
progressions, and improvising on non-diatonic chords and
tensions. This course exceeds Alabama’s Music:
Harmonizing I nstruments and Composition and Theory

standards for grades 6-12.

The Exploring Jazz Piano (Tim Richard) curriculum covers
topics such as chord/scal e rel ationships, modes, broken chords
and scale patterns, pentatonic and blues scales, walking bass
lines, Latin rhythms and bass lines, the diatonic cycle,
secondary dominants, horizontal and vertical improvisation,
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Jazz Piano

Jazz Composition and I mprovisation

Symphonic Band

tritone substitution, rootless voicings, technical exercises and
fingering, and ear-training. This curriculum provides an
intermediate pianist with the skills needed to be a successful
jazz player.

The Standards Real Book provides students with a
pedagogical approach to 20th century jazz standard songs, jazz
ornaments and symbols, abbreviations, and chord symbols.
The Exploring Jazz Piano and Standards Real Book

curricula exceeds Alabama’ s Music: Harmonizing
Instruments — Advanced standards for grades 6-12.

Jazz Arranging and Composing: A Linear Approach (Bill
Dobins) provides students with a comprehensive approach
to intervals, substitution and function, voicing and
connecting chords, pentatonic and blues scale, developing
improvisational sKills, transcribing solos. This curriculum
exceeds Alabama’s music: composition and theory standards

for grades 6-12.

Foundation for Superior Performance (Jeff King and
Richard Williams) is a comprehensive curriculum of
warm-ups, scales, technical patterns, chord studies, and tuning
chorales for concert band.

Habits of a Successful Musician (Rich Moon and Scott Rush)
provides students with a comprehensive approach to
sequenced warm-ups, sight-reading etudes, and rhythm
vocabulary builders.

The Foundation for Superior Performance and Habits of a
Successful Musician curricula exceeds Alabama s Music:

Traditional and Emerging Ensembles standards for grades
6-12.

Habits of a Successful String Musician (Christopher Selby)

isa comprehensive curriculum that contains car efully
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String Orchestra

Concert Choir

Music Technology

Acting Fundamentals

sequenced war m-ups, sight-reading etudes, rhythm
vocabulary builders, and choralesfor development of tone

quality and musicianship.

This course exceeds Alabama’s Music: Traditional and

Emerging Ensembles standards for grades 6-12.

Habits of a Successful Choral Musician (Scott Rush and Eric
Wilkinson) provides students with a pedagogical approach to
warm-ups, chorales, tonal patterns, tuning, sight-reading,
rhythm work, theory exercises, and suggestions for improving
vocal techniques. This curriculum exceeds Alabama’s Music:
Traditional and Emerging Ensembles standards for grades
6-12.

Foundations of Music Technology with accompanying FMT
software (V. J. Manzo) introduces students to core concepts of
music technology its uses as a mechanism to facilitate
musicianship. The text uses a customized software application
to demonstrate fundamental concepts of music technology for
all professional applications like recording, synthesis, digital
notation, MIDI, automating effects, and acoustics. This
curriculum exceeds Alabama’s Music: Technology standards
for grades 6-12.

School of Theatre

Acting in Musical Theatre: A Comprehensive Course (Joe
Deer and Rocco Dal Vera) coverstopics such as
fundamentals of acting in musical theatre, acting basics,
score and libretto analysisand structure, discovering
phrasing, staging your song, rehearsal into performance,

and stylesin musical theatre.
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Musical Theatre History

Theatre: Artin Action (Robert Strickland and Robert Taylor)
provides students with hands-on performance-based exercises
for theroles of actor, director, designers, technician, producer,
stage crew, and publicist to gain a comprehensive
understanding of theatre as an art form.

Acting in Musical Theatre: A Comprehensive Course and
Theatre: Artin Action curricula exceeds Alabama’ s Theatre
standards for grades 6-12.

Musical Theatre: A History (John Kenrick) provides
students with a comprehensive history of stage musicals
from the 1840s all theway up to Andrew Lloyd Webber

and Broadway.

Introduction to Theatre Arts Student Handbook: A 36-Week
Action Handbook (Suz Zimmerman) introduces studentsto all
the basics of theatre history, play production, performing, and
finding a career in theatre.

Acting in Musical Theatre: A History and Introduction to
Theatre Arts Handbook curricula exceeds Alabama’ s Theatre
standards for grades 6-12.

All Musical Theatre majors are expected to enroll in one or
more of the following dance courses each year:

Musical Theatre

The Beginning Musical Theatre Dance: | nteractive
Dance Series (Gayle Kassing) introduces students
enrolled in their first musical theatre dance course to
techniques, steps, and practices to prepare them for a
future of on-stage performances.

© Ballet

The Beginning Ballet I nteractive Dance Series
(Gayle Kassing) curriculum details etiquette, class
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Musical Theatre Dance

Production and Design

expectations, health and injury prevention and
explores ballet's history, major artists, styles, and
aesthetics.

Hip Hop

Beginning Hip-Hop Dance (E. Moncell Durdan)
introduces students to hip-hop technique and assists
students in cultivating an appreciation of hip-hop
dance as a performing art.

OJazz

The Beginning Jazz Dance: I nteractive Dance Series (Gayle
Kassing) introduces students to jazz technique and assists
students in cultivating an appreciation of jazz dance as a
performing art. This curriculum provides students with a
comprehensive approach to etiquette, class expectations,
health and injury prevention for dancers, history, major artists,
styles, and aesthetics.

O_I_ap

The Beginning Tap Dance: I nteractive Dance
Series (Gayle Kassing) introduces students to tap
dance technique and assists studentsin cultivating an
appreciation of tap dance as aperforming art. This
curriculum provides students with a comprehensive
approach to etiquette, class expectations, health and
injury prevention for dancers, history, major artists,
styles, and aesthetics.

The Beginning Musical Theatre Dance, Beginning Ballet,
Beginning Hip-Hop, Beginning Jazz Dance, and Beginning
Tap Dance curricula exceeds Alabama’ s Theatre and Dance
standards for grades 6-12.

Theatrical Design and Production: An Introduction to Scene
Design and Construction, Lighting, Sound, Costume, and
Makeup (Gillette and Dionne, gth ed.) provides students with
a comprehensive approach to technical and design aspects of
play production, including scene design and construction,
lighting, sound, costume, and makeup. This curriculum
exceeds Alabama’ s Theatre standards for grades 6-12.

The Singer's Musical Theatre Anthology (Walters) provides
a comprehensive selection of theatre literature for singing
actors.
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Musical Theatre Voice

Stagecraft

Dance and the Alexander Technique

Dance History

American Diction for Singers (Geoffrey Forward) provides
singers with a comprehensive approach to gain control by
eliminating vocal tension and poor diction.

The Singer’s Musical Theatre Anthology and American

Diction for Singers curricula exceeds Alabama’s Music:

Harmonizing I nstruments and Theatre standards for grades

6-12.

Exploring Theatre (McGraw Hill) explores aspects of
performance skills and techniques, production process,
directing and producing, technical production, and set
construction.

Stagecraft 1: A Complete Guide to Backstage Work
(Williams Lord) provides students with a comprehensive
approach to production facilities, operations, methods, and
techniques used in a school theatre.

The Exploring Theatre and Stagecraft 1. A Complete Guide to
Backstage Work curricula exceeds Alabama’s Theatre
standards for grades 6-12.

School of Dance

Dance and the Alexander Technique (Nettl-Fiol and Vanier)
provides students with a subset of principles called Dart
Procedures proven effective for enhancing performance and
improving health and well-being. This curriculum exceeds
Alabama’ s Dance standards for grades 6-12.

History of Dance (Gayle Kassing, 2nd ed.) offers students a
panoramic view of dance from prehistory to the present. The
text covers dance forms, designs, artists, costumes, performing
spaces, and accompaniments throughout the centuries and
around the globe. This curriculum exceeds Alabama’ s Dance
standards for grades 6-12.

Beginning Modern Dance (Miriam Giguere) introduces
students to tap dance technique and assists studentsin
cultivating an appreciation of tap dance as a performing art.
This curriculum provides students with a comprehensive
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Modern Dance Technique

Ballet Dance Technique

Tap Dance Technique

approach to etiquette, class expectations, health and injury
prevention for dancers, history, mgjor artists, styles, and
aesthetics. This curriculum exceeds Alabama’s Dance
standards for grades 6-12.

Building Ballet Technique: 110 Progressive Teaching

Combinations for Center Floor (Marilyn Gaston) provides

students with a compr ehensive approach to various areas

of center floor work, including Center Floor Barre,

Adagios, Warm-up Jumps, Petit Allegro, En Diagonale

(across-the-floor), and Grand Allegro.

The Beginning Ballet | nteractive Dance Series (Gayle
Kassing) curriculum details etiquette, class expectations,
health and injury prevention and explores ballet's history,
major artists, styles, and aesthetics.

Building Ballet Technique and Beginning Ballet Interactive

Dance Series curricula exceeds Alabama’ s Dance standards
for grades 6-12.

The Beginning Tap Dance: | nteractive Dance Series (Gayle

Kassing) introduces studentsto tap dance technique and

assists studentsin cultivating an appreciation of tap dance

asaperforming art. Thiscurriculum provides students

with a comprehensive approach to etiquette, class

expectations, health and injury prevention for dancers,

history, major artists, styles, and aesthetics. This

curriculum exceeds Alabama’s Dance standards for grades

6-12.

Page 50



Application Notes for Floretta P. Carson Visual and Performing Arts Academy

Hip-Hop Dance Technique

Jazz Dance Technique

AP 2D Art and Design

AP 3D Art and Design

AP Drawing

Beginning Hip-Hop Dance (E. Moncell Durdan) introduces
students to hip-hop technique and assists studentsin
cultivating an appreciation of hip-hop dance as a performing
art. This curriculum exceeds Alabama’ s Dance standards for
grades 6-12.

The Beginning Jazz Dance: | nteractive Dance Series (Gayle
Kassing) introduces students to jazz technique and assists
students in cultivating an appreciation of jazz dance as a
performing art. This curriculum provides students with a
comprehensive approach to etiquette, class expectations,
health and injury prevention for dancers, history, major artists,
styles, and aesthetics. This curriculum exceeds Alabama’s
Dance standards for grades 6-12.

School of Visual Arts

AP 2D Art and Design provides students with the opportunity
to create a portfolio of work to demonstrate inquiry through art
and design and devel opment of materials, processes, and ideas.
Portfolios include works of art and design, process
documentation, and written information about the work
presented. This curriculum exceeds Alabama’s Visual Arts
standards for grades 6-12 and is equivalent to a college-level
art and design course.

AP 3D Art and Design provides students with the opportunity
to create a portfolio of work to demonstrate inquiry through art
and design and devel opment of material's, processes, and ideas.
Portfolios include works of art and design, process
documentation, and written information about the work
presented. This curriculum exceeds Alabama’s Visual Arts
standards for grades 6-12 and is equivalent to a college-level
art and design course.

AP Drawing provides students with the opportunity to create a
portfolio of work to demonstrate inquiry through art and
development of materials, processes, and ideas. Portfolios
include works of art, process documentation, and written
information about the work presented. This curriculum
exceeds Alabama’s Visual Arts standards for grades 6-12 and
is equivalent to a college-level art and design course.

Students use Adobe Photoshop, Flash and TVPaint programs
to create the illusion of movement and subsequently utilize
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2-D Animation

3-D Animation

Character Design

Basic Drawing

that knowledge to tell stories. Students learn user interface,
working methodologies, and clean modeling techniques geared
for building a short original animated sequence. This
curriculum exceeds Alabama’ s Media Arts standards for
grades 6-12.

Students use the Autodesk 3ds Max, Adobe Photoshop and
Premiere programs to learn the basic techniques of modeling
and animating in 3D. Students learn user interface, working
methodol ogies, and clean modeling techniques geared for
building character models, lighting, camera, and exporting to
Adobe Premiere and 3D objects, with scheduled pitches,
proposals, critiques, and lectures. This curriculum exceeds
Alabama’s Media Arts standards for grades 6-12.

Fundamentals of Character Design: How to Create
Engaging Charactersfor Illustration, Animation & Visual
Development provides studentswith a comprehensive
approach to key design principles with a focus on shape
language, balance and contrast, repetition, construction
and basic shape, constructing the face and head,
expressions, pose, movement, gesture and working with
multiple characters. This curriculum exceeds Alabama’'s

Visual Arts standards for grades 6-12.

Artist's Drawing Techniques (DK) provides a detailed
step-by-step guide for beginner to advanced student
artists. Thiscomprehensive guide cover s techniques for
drawing with pen and ink, colored pencil, and pastels. This
curriculum exceeds Alabama’s Visual Arts standards for

grades 6-12.
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Figure and Still Life Drawing

Animal Drawing

3D Drawing

Watercolor Painting

The Fundamentals of Drawing: A Complete Professional
Coursefor Artists (Barrington Barber) provides students
with techniques and a step-by-step guide to object
drawing, still life composition, and figure drawing and
portraiture. Thiscurriculum exceeds Alabama’s Visual Arts

standards for grades 6-12.

How To Draw Animals: Your Step-By-Step Guide to
Drawing Animals (Therese Barletta) provides studentswith
step-by-step procedures and techniquesto use for drawing
animals. This curriculum exceeds Alabama’s Visual Arts

standards for grades 6-12.

Draw 3-D: A step-by-step guide to perspective drawing
(Doug DuBosque) provides students with a compr ehensive
approach to techniquesto create 3-dimensional figures.
This curriculum exceeds Alabama’s Visual Arts standards

for grades 6-12.

Watercolour Techniquesfor Artistsand I llustrators:
Discover how to paint landscapes, people, still lifes, and
more (DK) provides a comprehensive approach to selecting
theright brushes, dimensions, color mixes, and the
elements of color theory and its effect to water color
painting. Thiscurriculum exceeds Alabama’s Visual Arts

standards for grades 6-12.

Qil Painting Step by Step: Artist's Library (Anita Hampton)

provides students with a comprehensive approach to oil
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Oil Painting
painting techniques such as under painting, composition,

plein air, and special effects. This curriculum exceeds

Alabama’s Visual Arts standards for grades 6-12.

In this cour se, studentslearn digital drawing and painting
using a drawing tablet and computer. Studentsusethe
Adobe Photoshop softwar e program to create an animated
short. Further, the Digital Painting in Photoshop: Industry
Techniquesfor Beginners (3DTotal) text for this course
Digital Painting

provides students with compr ehensive step-by-step
tutorialsfor key processes and techniques of digital
painting using the Adobe Photoshop software. This

curriculum exceeds Alabama’s Visual Arts standards for

grades 6-12.

In this course, students paint in the plein air style at local

outdoor Mobile sites and neighborhoods. En Plein Air:

Acrylic (Mark Mehaffey) provides students with techniques
PLEIN AIR Landscape Painting

and simple step-by-step projectsfor creating dynamic

landscapesin the open air. This curriculum exceeds

Alabama’s Visual Arts standards for grades 6-12.

5. If the curriculum is not already developed, provide, as Attachment 3, a plan for how the curriculum
will be devel oped between approval of the application and the opening of the school, including who will
be responsible and when key stages will be completed.

Although the curriculum is fully developed, educators at FPC VPAA use the Understanding by Design
(UbD) instructional framework to modify and devel op assessments, units, lessons, and activities that focus
on the desired results of student achievement. Along with instructional leaders, educators spend five days
before the start of the school year to analyze the Sanford 10 diagnostic assessment for newly enrolled
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students, and end-of-year state, nationally normed, and summative assessments to make strategic decisions
about curricular choices and the designing of units, lessons, activities, and assessments for optimal student
growth and learning. Educators along with instructional |eaders aso spend two days at the middlie and end
of each quarter to analyze interim and formative assessments to modify instruction throughout the school
year to ensure that students are on the path to achieving the desired results and goals set for the school year.
Data analysis at the beginning and throughout the school year not only provides educators with feedback
and information about student strengths and weaknesses for purposes of modifying and developing weekly
lessons, units, and activities for optimal student growth, but also provides instructional |eaders with
feedback on how to create and conduct professional development to optimize educators' effectivenessin the
classroom.

6. Describethe primary teaching methods and instructional strategies that the school will expect
teachersto use and why they are well-suited for the anticipated student population. Describe the methods
and systems teachers will have for providing differentiated instruction to meet the needs of all students.

At FPC VPAA, teachers are expected to use a variety of instructional methods and strategies for ensuring
academic growth among all learners. Using differential methods and strategies are necessary for meeting the
individual learning needs of the student body. At FPC VPAA, we use the following research-based
instructional methods and strategies that have proven successful for the school’ s anticipated student
population:

Project-Based L earning - is adynamic approach to teaching in which students explore real-world
problems and challenges. In PBL, teachers blend content mastery, personal connection, and meaningful
tasks to create powerful and engaging learning experiences for students. The teacher plays the role as the
facilitator by working with students to frame meaningful questions, structuring meaningful tasks, coaching
both knowledge development and social skills, and carefully assessing what students have learned from the
experience. In PBL, students are able to think critically, communicate, and engage in collaborative inquiry
to investigate and respond to authentic problems, complex questions, or challenges that exist outside of the
classroom (Buck Institute for Education, n.d.).

Data-Driven I nstruction — When teachers use data to drive their instructional plans and decisions, they are
able to effectively respond to identifying student areas of need. Through identification of student areas of
need, teachers can then determine appropriate teaching methods and strategies that can be used to improve
student learning. More specifically, data-driven instruction involves arobust set of ongoing practices that
focuses on assessing student learning, analyzing assessment data, and adjusting instruction in response to
the assessment data in intentional cycles. The four fundamental building blocks for effective data-driven
instruction includes: (a) assessment — Creating rigorous interim assessments that provide meaningful data;
(b) analysis - Examining the results of assessments to identify the causes of both strengths and
shortcomings; (¢) action — Teaching effectively what students most need to learn based on assessment
results; and (d) culture — Creating an environment in which data-driven instruction can survive and thrive
(Jossey-Bass, 2010).

Differentiated Instruction — The goal of differentiated education is to ensure that all studentsin learning
environment have equitable access to educational opportunities and resources that meets their specific
needs. Teachers who differentiate effectively utilize data from arange of assessments to pinpoint specific
learning gaps among student populations, which is helpful for making decisions about appropriate
interventions, lessons, teaching techniques, and activities needed to improve learning. The use of datain
differentiated instruction allows educators to plan well-scaffolded learning pathways to meet the needs of all
students. Differentiation requires teachers to use a variety of strategies to engage studentsin the learning
process and to help them to take ownership of their learning. Teachers can differentiate instruction by
adjusting the following four elements: (a) content - The knowledge, understanding, and skills we want
studentsto learn; (b) process - How students come to understand or make sense of the content; (c) product -
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How students demonstrate what they have come to know, understand, and are able to do after an extended
period of learning; and (d) affect - How students’ emotions and feelings impact their learning (Tomlinson &
Imbeau, 2010).

M odeling - Modeling describes the process of learning or acquiring new information, skills, or behavior
through observation, rather than through direct experience or trial-and-error efforts (Salisu & Ransom,
2014). Modeling is an effective instructional strategy that allows the learner to observe the teacher’ s thought
processes and efforts that lead to the desired outcome. There are severa types of modeling techniques for
improving student learning: (a) disposition modeling — teachers convey thought processes or way's of
thinking such as through acting with integrity to set high expectations; (b) task and performance modeling -
Task modeling involves demonstrating what is expected so that students feel comfortable about engaging in
the task on their own; (c) meta-cognitive modeling — demonstrates how to think in lessons that focus on
interpreting information and data, analyzing statements, and making conclusion about the concepts learned;
(d) modeling through scaffolding — In this process, teachers first model the task for students, and then
students work through the task on their own pace; (€) student-centered modeling — teachers engage students
who have mastered a concept or skillsto model for their peers (Salisu & Ransom, 2010).

Flexible Grouping - Flexible grouping is an effective strategy for creating an inclusive classroom culture
that cultivates learners' differing skills and knowledge (National Center for Learning Disabilities, 2021).
Flexible grouping provides teachers with the opportunity to group students based on their strength and
abilities to improve effectiveness of instruction, which is necessary for maximizing student learning.
Flexible grouping can be utilized to help students who need more support during the instructional process
(McKeen, 2019). In teacher-led grouping, the teacher groups students based on ability, interest, and level of
skill or mastery. In student-led grouping, students are able to further group each other into subgroups such
as pairs, collaborative groups, and performance-based groups (Conklin, 2007). Flexible grouping methods
involves both teacher-led and student-led grouping. Through flexible grouping, the teacher and students
within the classroom environment are able to take control of the learning process, making it easier to
improve student performance.

Attachments
Section 2: Curriculum and Instructional Design

Attachment 4_Sample Course
Scope and Sequence
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3.Student Performance Standards

1. Describe the student performance standards for the school as a whole.

FPC VPAA performance standards for the school as awhole are based on the Alabama Standards for grades
6-12. These standards are aligned to Common Core State Standards, Alabama Career/Technical Standards,
and the National Arts Standards. Instructional leaders use the Alabama Course of Study to develop courses
for all subject areas. Educators also use the Alabama Course of Study to develop units, lessons, and
activities for optimal student learning.

2. Provide, in Attachment 4, a complete set of the school’ s proposed learning standards for one grade for
each division the school will serve. Address the skills and knowledge each student will be expected to
attain by the end of that grade. If the school will serve only one division, the exit standards provided in
response to question 5 in this section will suffice. (Approved schoolswill be required to submit a full set
of learning standards for all gradesin the school before opening.)
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FPC VPAA proposed learning standards for each division that the school serves are based on the Alabama
Course of Study and the Alabama Career/Technical Education for the Arts (see Attachment 4 for Learning
Standards).

3. If you plan to adopt or develop additional academic standards beyond Alabama standards, explain the
types of standards (content areas, grade levels). Describe the adoption or development process that has
taken place or will take place. Select one grade level and subject area as an example, and explain how
these additional standards exceed the Alabama State standards.

Although students learn more than grade level standards in grades 6-8 to meet the rigors of the high school
curriculum, instructional leaders at FPC VPAA will fully implement the Alabama Standards for Arts
Education, English Language Arts, Mathematics, Science, Social Studies, Foreign Languages, Physical
Education, and Career/Technical Education. Therefore, instructional leaders at FPC VPAA will not create
additional standards, but rather incorporate above grade level standards into each course for grades 6-8 and
Advanced Alabama Standards for high school courses.

4. Explain the policies and standards for promoting students from one grade to the next. Discuss how and
when promotion and graduation criteria will be communicated to parents and students.

The mission of the Floretta P. Carson Visual and Performing Arts Academy isto educate adiverse
community of students through arigorous, pre-college and pre-professional level curriculum that prepares
them for post-secondary education and careers in the visual/performing arts. To achieve this mission,
students must be prepared for the rigorous coursework of the next grade; therefore, students are not
promoted to the next grade until they demonstrate proficiency in core academic areas as outlined in the
Floretta P. Carson Visual and Performing Arts Academy curriculum guidelines. Students who are flagged
for possible failure of one or more academic or arts courses at the end of first semester are required to attend
the two-week long January Early Intervention Program, which consists of two consecutive weeks of
one-on-one instruction or tutoring in areas that students need more assistance. Parents also receive the
possible failure alert via certified mail, text, email, and conference call/meeting. The January Early
Intervention Program provides students with intensive supports needed to prevent possible retention.
Educators analyze data from interim and formative assessments to determine specific areas of improvement
and supports needed for each student flagged for possible failure. Irrespective of the January Early
Intervention Program, a student who does not receive a cumulative passing grade of 70% or greater in one
of more core academic (Math, Science, English, and Social Studies) or arts courses at the end of fourth
quarter isrequired to attend the FPC VPAA intervention component of the Summer Academic Academy. A
student who is absent for more than 6% of the school year (11 out of 185 school days), including both
excused and unexcused absences may be retained or dismissed from the school as outlined in the student
and parent handbook. Parents are notified via certified mail, text, email, and conference call/meeting about
their child’s promotion or required attendance for the intervention component of the Summer Academic
Academy after the end-of-quarter summative assessment. The intervention component of the Summer
Academic Academy is held for three weeks during the summer and provides students with small group or
one-on-one instruction, depending on the severity of the student’s skill gaps and need for special education
or ELL services. At the completion of the summer intervention program, a student who demonstrates
mastery (scored a 70% or greater) on the summer competency exam for each subject enrolled will be
promoted to the next grade; however, a student who does not score a 70% or greater needs more practice
and individualized assistance with grasping content and will not be promoted to the next grade. Parents of
students enrolled in the intervention component of the Summer Academic Academy program are notified
via certified mail, text, email, and conference call/meeting about promotion or non-promotion after the
completion of the program.

To graduate, students at FPC VPAA must earn a 70% or greater in all classes, meet attendance requirements

(absent no more than 6% of each school year), score a 3 or higher on at least one AP exam in either English,
Math, Science, Socia Studies, or Arts, receive at least 3 hours of dual enrollment credit, and complete a
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minimum of 26 units of high school credit. Those required core credit courses must be completed in grades
9-12 (with exception of math) and include the following:

English: 4 credits, 1 each, grades 9-12, 8 semesters

Social Studies: 4 credits, 1 each, grades 9-12, 8 semesters

M athematics: 4 credits, 1 each, grades 7-12, 8 semesters

Science: 4 credits, 1 each, grades 9-12, 8 semesters

Foreign L anguage: 2 credits, consecutive in the same language, grades 9-12, 4 semesters
Arts Education: 4 credits, grades 9-12, 8 semesters

Health Education: 0.5 credits, grades 9-12, 1 semester

Physical Education: 1 credit, grades 9-12, 2 semesters

Career Preparedness: 1 credit, grades 9-12, 2 semesters

Electives: 2.5 credits, grades 9-12, 5 semesters

Parents and students receive a handbook with graduation requirements upon enrollment at the school and
during our yearly parent and community engagement seminars, which outlines all programs, graduation
requirements, and goals for each school year. Each year, high school parents also receive a Graduation
Information Letter via certified mail with an outline of courses taken, passed, and needed. Students who

meet graduation requirementsin either 11t or 12t grade automatically receive a Graduation Approval
Letter. Graduation Approval Letters are used to confirm that the student has met all program and degree
requirements for graduation. Students who do not meet graduation requirements automatically receive a
Graduation Insufficient Letter via certified mail. The Graduation Insufficient Letters are sent at the

beginning of the 111" and 12t grade year to confirm that the student has not met all program requirements
and outlines the deficiencies and corrective actions that must be taken to meet requirements. Through our
college and career readiness program, all students who graduate receives an Advanced High School
Diploma. The graduation requirements at FPC VPAA exceeds Alabama’ s minimum diploma requirements.
Our academic program is crafted to thoroughly prepare our students to gain access to high quality colleges
and universities and opportunities as professional musicians and artists. With our College and Career
Mentorship Program, our high school students are supported throughout their journey by mentors who assist
them with selecting appropriate courses based on their chosen path of study, college applications,
scholarship application and searches, college campus tours, workplace tours, internship application and
searches, resume assistance, interview preparation, and non-academic supports for their success.

English Language Learners (ELLS) and students with disabilities must meet all graduation requirements
outlined at FPC VPAA.. ELLs are provided with an EL teacher who determines the necessary
accommodations and supports that the student needs throughout their journey at the school. At FPC VPAA,
we use a home language survey at the time of enrollment to gather information about the student’ s language
background and to identify students whose primary language is other than English. Through this approach,
we are able to provide students with the supports needed to become proficient in English as they move
through each grade. In addition, students with disabilities are also provided with appropriate
accommodations and curricular modification as determined by their Individualized Education Plan (IEP).

5. Provide, in Attachment 5, the school’ s exit standards for graduating students. These should clearly set
forth what studentsin the last grade served will know and be able to do.

The Floretta P. Carson Visua and Performing Arts Academy exit standards exceeds the State of Alabama’s
graduation requirements. At FPC VPAA, students are required to earn a 70% or greater in all classes,

meet attendance requirements (absent no more than 6% of each school year), take 4 AP exams before they
graduate, at least one in English, Math, Science, Social Studies, and Arts, and score a 3 or higher on at |east
one AP exam, receive at least 3 hours of dual enrollment credit, and complete a minimum of 27 units of

high school credit.
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Attachments
Section 3: Student Performance Standards

Attachment 5_Graduation Exit
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Standards

4.High School Graduation Requirements (High Schools
Only)

1. Describe how studentswill earn credits, what the schools course offerings will consist of, and what
electives will be offered. Alabama State Department of Education (ALSDE) has guidelinesfor official
transcripts for all schools; describe any changes or differences you are proposing. If graduation
requirements for the school will exceed Alabama State Standards, explain the additional requirements.

Students at the Floretta P. Carson Visual and Performing Arts Academy earn course credit by demonstrating
mastery in each course. The table below outlines our grading system with comparison of |etter, percentage,
and rubric, and how these grades trandate to a student’ s mastery of the State of Alabama course standards
for earning course credit:

Letter Percentage Rubric Meaning

A 90-100% 4 A student earning an A in a course is consistently
demonstrating advanced levels of mastery with the
content standards.

B 80-89% 3 A student earning a B in a course is consistently
demonstrating proficiency with the content standards.

C 70-79% 2 A student earning a C in a course is consistently
demonstrating basic competency with the content
standards.

F Below 70% Oorl A student earning less than 70% in a course is not yet

demonstrating a basic level of mastery with the content
standards and needs to demonstrate mastery of the
standard before credit will be earned.

As outlined in the above table, a student demonstrates mastery in a course by earning afinal course grade of
70% or greater. The final grade for each course will be an average of the scores from quarter one, two,
three, and four. Prior to the course credit recognition process, students are provided with differentiated
instruction and multiple opportunities through our daily intervention block and January Early Intervention
Program during the school year to practice skills necessary to improve learning and overall successin each
course. In addition to demonstrating mastery in each course to receive credit, students must meet attendance
requirements (absent no more than 6% of each school year), take 4 AP examsin either English, Math,
Science, Social Studies, or Arts, and score a 3 or higher on at |east one AP exam, receive at least 6 hours of
dual enrollment credit, earn 4 credits in their chosen arts discipline, and complete a minimum of 27 units of
high school credit to graduate. The Floretta P. Carson Visual and Performing Arts Academy graduation
requirements exceeds Alabama State Standar ds. In addition to high school graduation requirements,
students at the Floretta P. Carson Visua and Performing Arts Academy are prepared for the rigors of higher
education institutions and careersin the visual and performing arts through our developmentally appropriate
course offerings. See Attachment 5.5 for high school course offerings and electives.
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As anecessary component of acknowledging student accomplishments and completion of graduation
requirements, the Floretta P. Carson Visual and Performing Arts Academy registrar’ s office personnel
follows all guidelines determined by the Alabama State Department of Education for official transcripts. As
outlined by the Alabama State Department of Education (AL SDE), transcripts for students consist of the
term within the academic session for which the courses were compl eted, the student’ s grade level at the time
the term was completed, state identified course and section number of the completed course, the course
name, the number of credits the student earned for completing the course work, the number of weighted
quality points the student earned, the number of quality points the student earned, the final grade for each
course, and the students cumulative GPA. Further, the registrar’ s office personnel at FPC VPAA usesthe
state’ s guide for setting up students' transcripts in the InformationNow (INow) portal.

2. Explain how the graduation requirements will ensure student readiness.

Multiple researchers have noted that students with four or mor e years of specialized artsinstruction
score higher on state and national standardized achievement tests and earn “mostly A’s’ in academic
courses than students with one-half year or less of arts specialized instruction (Deasy, 2002; National
Endowment for the Arts, 2012; Ruppert, 2006). It is also well-documented that students who take more than
two AP/Honors level courses and dual enrollment courses while in high school have higher overall GPAsin
college than students who do not take more than two advanced level courses at the high school level
(Community College Research Center, 2012; Hargrove et al., 2008). Following documented research,
students are required to take four AP courses and exams in either English, Math, Science, Social Studies, or
Arts, and receive a minimum score of 3 on at least one of the exams, earn 6 dual enrollment credits, earn a
70% or greater in al classes to receive credit, and earn at least 4 arts credits to graduate. Further, students
arerequired to earn aminimum of 27 credits to meet FPC VPAA and Alabama’ s Advanced Diploma
requirements. The graduation requirements at the Floretta P. Carson Visual and Performing Arts Academy
provides students with arealistic idea of college-level work and ensures that al students, regardless of
socioeconomic status or background, can succeed at higher education institutions.

3. Explain what systems and structures the school will implement for students at risk of dropping out
and/or not meeting the proposed graduation requirements.

Although poor academic performance as measured by failing courses or low gradesis significantly linked to
student dropout at the middle and high school level (Hammond et a., 2007), multiple researchers have
articulated that dropping out can be described as a process, rather than only a single event (Hammond et al.,
2007; Jimerson et a., 2000). Academic challenges, grade retention, disengagement from school, and
problems with behaviors and attendance frequently begin in elementary school, compound over time, and
are linked with dropping out of school during the middle and high school years (Dockery, 2012).
Implementing research-based intervention strategies, including longitudinal tracking systems and
school-wide targeted programs are necessary for meeting the needs of potential dropouts and to prevent
students from dropping out of school at the middle and high school level. Educators and leaders at the
Floretta P. Carson Visual and Performing Arts Academy plan to implement the following six research-based
strategies to prevent student dropout and to ensure that graduation requirements are met:

® Consistently monitor the progress of all students— At FPC VPAA, educators and leaders monitor
the progress of all students, including attendance, behavior, and academics. Through PowerSchooal,
educators and faculty are provided with real-time alerts for students at risk of failure, attendance data
trends, discipline reports, and areas for improvement. PowerSchool also provides parents with access
to student performance, including grades and attendance. Through real-time alerts and consistent
monitoring of student progressin areas of behavior, attendance, and academics, leaders and educators
at FPC VPAA are able to take proactive steps to prevent dropouts among at-risk student populations.
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® Engage parents and families — According to the National Dropout Prevention Center (2022), students
whose parents are involved in their lives have higher graduation rates and greater enrollment ratein
postsecondary ingtitutions. At the Floretta P. Carson Visual and Performing Arts Academy, leaders
and educators strive to involve parents and families in every step of their child’sjourney at school.
Parent and family engagement activities include, performances, concerts, recitals, art walks, weekly
conferences for progress monitoring, PowerSchool alerts, school messaging, parent and student study
information sessions, parent and student college and career counseling sessions, and parent and family
volunteering. At the Floretta P. Carson Visual and Performing Arts Academy, parents and families are
incorporated into the learning process, which is necessary for students success.

® Provideinterventionsfor studentsfalling behind — According to the Institute of Education Sciences
(2017), it is necessary to provide intensive support to students who have fallen behind to prevent
course failure and potential dropout. As outlined below, students at FPC VPAA are provided with
multiple support systems to prevent course failure and retention, which are leading predictors of
student drop out:

© January Early Intervention Program - Multiple researchers have articulated that early
intervention is necessary for preventing course failure and ensuring that students remain on
track for graduation (Institute of Education Sciences, 2017). Without early intervention, the
challenges students face can compound, requiring more intensive support. At the Floretta P.
Carson Visua and Performing Arts Academy, students who are flagged for possible failure of
one or more courses are required to attend our two-week January Early Intervention Program to
receive one-on-one or small group instruction for maximum learning growth. In addition to the
January Early Intervention program, educators provide students with continuous academic
support throughout the school year to improve student performance and to prevent failure of a
course. Providing supports to students during class and throughout the school year allows
educators to engage in immediate intervention responses to solve the problem, rather than
waiting until the problem compounds.

© Callege and Career Mentorship Program - Mentors function as avital part of students overall
successin schoal, life, and beyond. Students with in-school mentors have significantly fewer
unexcused absences (with moderate effect size), discipline referrals (with large effect size), and
significantly higher scores across content areas than students without a mentor (Gordon et al.,
2013). At the Floretta P. Carson Visual and Performing Arts Academy, all students are assigned
amentor. The assigned mentors provide students with critical assistance throughout their
journey at school, including encouragement, tutoring and academic assistance, college
assistance, career assistance, and guidance about course offerings that prepares them for college
and careersin their chosen field of study. More specifically, mentors at FPC VPAA help to
make sure that students stay on track for graduation. Mentors at FPC VPAA not only assist
students with meeting graduation requirements, but also serve in the capacity as arole model.
Mentors as role models can help youth to recognize opportunities and their worth, to expand
their horizon of opportunities, and discuss how to overcome challenges that they may be facing
within their lives that the mentor may have experienced as a youth (Kearney & Levine, 2020).
Helping students to understand their worth and to overcome challenges positively affects their
behaviors while at school and outside of school (Gordon et al., 2013; Kearney & Levine, 2020).

Page 61



Application Notes for Floretta P. Carson Visual and Performing Arts Academy

© Credit Recovery Program - Researchers have noted that students at the middle and high school
level who have failed a course are at risk for dropping out of school (Hammond et al., 2007). At
the Floretta P. Carson Visual and Performing Arts Academy, students who have fallen behind
or failed acoursein middle or high school are able to enroll in the credit recovery program. The
credit recovery program at the Floretta P. Carson Visual and Performing Arts Academy
provides students with the opportunity to retake a course or to recover a single unit or module
before completing a course. The credit recovery program at FPC VPAA ensures that students
are able to earn the academic credit needed to meet graduation requirements. Using the
Edgenuity Courseware program, students are provided with digital content that engages and
motivates them to take ownership of their learning. Teachers are provided with real-time data to
monitor students' progress and to assist students in areas of need. For the credit recovery
program, students take a pretest for each learning module to determine level of mastery. If the
student scores 70% or better, he/she continues to the next module. With a score of less than
70%, the student must complete coursework for that module and must compl ete a posttest to
advance to the next module. The goal of the credit recovery program isto allow students to
spend more time in areas of need, rather than areas that they have already mastered. Students
are able to take credit recovery courses during summer school or during the school-wide
intervention block.

® Rigorous, learning opportunities — Research shows that among high- and low-income students, those
students who take challenging courses while in high school are much more likely to go to college
(Engle & Tinto, 2008). Although research indicates that students who take challenging courses during
high school are more likely to attend college, low-income students are less likely to attend schools
with advanced courses and many schools only offer advanced courses to the higher performing
students (Quinton et a., 2014). At the Floretta P. Carson Visua and Performing Arts Academy, all
arts and core academic courses are advanced level courses. Providing al high school students with a
rigorous, advanced level curriculum gives them aredlistic idea of college level requirements and a
head start on college-level work. The rigorous curriculum at FPC VPAA increases |low-income and
first-generation students chances of attending and succeeding in higher education institutions (Engle
& Tinto, 2008).

®* Makelearning relevant and engaging — Disengagement in school is linked to increasing dropout
rates among secondary student populations (Azzam, 2007). In “The Silent Epidemic” report on high
school dropouts, approximately 47% of the student population reported that they dropped out of
school because classes were not interesting, which led to boredom and disengagement (Bridgeland et
al., 2006). According to the National Center on Safe Supportive Learning (2016), students are
engaged in school when they are able to take classes that are interesting and important to their future
endeavors. Engaged students come to class prepared and eager to learn, have good attendance and
behavior, and are able to navigate daily challenges (National Center on Safe Supportive Learning,
2016). These behaviors, in turn, improve course pass rates and helps students to establish positive
rel ationships with teachers and peers, which reinforces students sense of belonging (Dary et al.,
2016). At FPC VPAA, student learning is made relevant, meaningful, and engaging through
real-world application. Students at FPC VPAA engage in multiple academic projects and arts-related
projects, including performances and exhibitions that connects their learning to the real-world.

® Createasmall, personalized learning community — At-risk students within large classes are more
likely to disengage, rather than thrive. Schools with a small number of studentsin each class are able
to provide students with personalized attention and the support needed to improve learning (Institute
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of Education Sciences, 2017). Grouping students into smaller learning communities allows faculty
and staff to manage and monitor students’ progress more effectively. At the Floretta P. Carson Visual
and Performing Arts Academy, the anticipated student-to-teacher ratio is 15:1. The small,
personalized community at FPC VPAA allows staff to check in with students more frequently to meet
their individual needs and to form strong, meaningful relationships (National Association of
Secondary School Principals, 2004). Through strong positive relationship building, students feel more
connected to the people within the school, which in turn, helps them to develop a sense of belonging
in the school community. Students who develop a sense of belonging are more likely to overcome
challenges and persevere to graduate (Lee & Burkam, 2003).
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5.School Calendar and Schedule

1. Discussthe annual academic schedule for the school. Explain how the calendar reflects the needs of
the educational program. In Attachment 6 , provide the school’ s proposed calendar for thefirst year of
operation, including total number of days/hours of instruction.

The Floretta P. Carson Visua and Performing Arts Academy proposed calendar reflects our commitment to
ensuring that all students are successful beyond the middle and high school level. Students at the Floretta P.
Carson Visua and Performing Arts Academy are provided with 181 days of instruction, including 10 days
during the January Early Intervention Program for students struggling to meet academic requirements for
grade promotion. In addition to the January Early Intervention Program, students are provided with an
additional 10 days of instruction during our Summer Academy. The Summer Academy consists of two
programs, the Summer Arts Institute and the Summer Enrichment Program. The Summer Arts Institute
provides students from across the community with the opportunity to study with world-renowned artists and
musicians in their chosen field of study. Our summer visual and performing arts program allows students to
cultivate their skills and creative talents in art, dance, drama, and music. Our summer programs offer unique
experiences such as private lessons, artistic collaboration, masterclasses, seminars, and performancesin
dance, drama, winds, piano, strings, and voice. The Summer Enrichment Program provides students with
hands-on learning experiences within areas of Math, Science, and English. The Summer Enrichment
Program is a unique learning experience that goes beyond the middle and high school classroom by
blending academic enrichment with college and career exploration. Through hands-on projects, interactive
virtual and in-person field trips, students develop valuable skillsin their field of interest while improving

their learning. The Stanford 10 testing window for incoming students starts on August 15 and ends on
August 4™, The Stanford 10 test data are analyzed during the Summer Institute and used to make
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instructional and curricular decisions before the start of school, which is necessary for maximizing student
learning and growth in all subject areas. In addition, faculty are provided with 10 days of Professional
Development during the Summer Institute, which is necessary for data analyzation, classroom preparation,
scheduling, instructional preparation, and lesson planning. At the end of each quarter, teachers are provided
with Professional Development days for grading and data analysis. In addition, teachers are also provided
with an additional four hours of PD each week throughout the year, which includes grade level, content
level, and school-wide data analysis meetings. Further, the calendar has been designed to coordinate with
community events, such as Mardi Gras. Breaks are a so coordinated to align with surrounding school
districts, which is helpful for parents who have students in other schools within the county. In terms of
hours of instruction, see Question 2 and Attachment 7 for details of weekly and daily schedules for middie
and high school students.

2. Describe the structure of the school day and week. I nclude the number of instructional
hours/ minutesin a day for core subjects such as language arts, mathematics, science, and social
studies. Note the length of the school day, including start and dismissal times. Explain why the
school’ s daily and weekly schedule will be optimal for student learning. Provide the minimum
number of hours/minutes per day and week that the school will devote to academic instruction in
each grade. Your response should include, in Attachment 7 , a sample daily and weekly schedule
for each division of the school.

The academic program at the Floretta P. Carson Visual and Performing Arts Academy is organized on an
alternating block schedule, where each class meets every other day. Middle and high school students take
three 90-minute block classes daily on Monday, Tuesday, Wednesday, and Thursday. Alternating block
scheduling at the middle and high school level increases inquiry, hand-on instruction, and time spent on
in-depth study and understandings in the classroom (Markham, 2008). Further, block scheduling at the
middle and high school level also provides educators with more time for content, grade level, individual,
and school-wide data analysis and planning time (Markham, 2008). In addition to the academic program
alternating block schedule, the arts intensive specialty program consists of one or two 60-minute blocks,
four days aweek. Middle school students attend one block each day while high school students attend two
blocks. These pre-professional arts courses vary in content and day of the week, based on students chosen
arts specialty track. To ensure that student needs are met throughout the school year, all students at FPC
VPAA are provided with additional instructional time for academic support or enrichment during our
school-wide intervention block. The intervention program consists of one 40-minute block, four days a
week. During this block, students engage in small group or one-on-one tutoring, mentoring sessions, study
hall, or other electives, depending on need. The daily schedule for high school students on
Monday—Thursday starts at 8:00AM and ends at 4:10PM. For middle school students, classes start at
8:00AM and ends at 3:05PM. On Friday, middle and high school students take six 50-minute block classes
to alow for ongoing, targeted professional development and collaborative inquiry for all staff. Ongoing
professional development and collaborative inquiry provides a structure for educators to accurately interpret
and analyze data sources and research, verify causes and generate solutions, and test hypothesis for
improving student learning (Love et al., 2008). Therefore, school dismisses at 2:00PM for both middle and
high school students on Fridays.
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6.School Culture

1. Explain how you will create and implement this culture for students, teachers, administrators, and
parents starting from the first day of school. Describe the plan for enculturating students who enter the
school mid-year.

At the Floretta P. Carson Visual and Performing Arts Academy, we believe that the school’ s cultureis vital
for creating a safe, orderly, supportive, inviting, and positive learning environment. The school’s culture
consists of many variables, including attitudes, beliefs, norms, perceptions, traditions, values, and traditions
of administrators, faculty, staff, and students (Todd, 2009). Culture can affect what teachers discuss or feel
about the school and the instruction that takes place in the classroom (Seifert & Vornberg, 2002). A positive
school culture is where staff and students understand that their opinions matter and they can feel
comfortable about taking risks, receiving feedback, making mistakes, and trying innovative techniques and
methods for improving learning. It iswell documented that a positive school culture positively affects
student achievement, motivation, and the productivity and satisfaction of teachers (Erdem & ba, 2001).
Students, parents, and community members are able to gain an understanding of expectations, policies,
procedures, values, and meanings of both symbolic and concrete aspects of the school through acquisition of
the school’ s culture (Todd, 2009). However, a positive school culture can only emerge from the direction of
leaders who understand the importance of a school’s culture and see the school’ s organization from a
holistic point of view. Seeing the school from a holistic potin of view allowed leaders at FPC VPAA to gain
an understanding of the social and economic contexts of where the school islocated, which is necessary for
devel oping and implementing an appropriate action plan that fosters a positive school culture.

At FPC VPAA, positive culture building is embedded in the hiring process, recruiting events, student
orientation, community engagement events, summer academy, and faculty summer institute before the start
of each school year and throughout the school year. All of our professional development opportunities and
engagement events involve culture building activities that are geared towards fostering collaboration,
building positive relationships between teachers, leaders, students, and the community, and improving
communication. During these culture building opportunities, the school staff, students, and the community
are able to set goals, develop action plans for achieving those goal's, and engage in exercises to articulate
and understand the school’ s mission and vision.

Positive culture building is critical for fostering positive relationships among staff and students. It is well
documented that students’ primary motivation for success lies in the rel ationships that they form at school
(Payne, 2003). Learning can take place when teachers have positive relationships with students and staff
members within the school environment (Karns, 2005). When teachers have positive relationships with the
students that they teach as well as an understanding about the students’ backgrounds and interests, teachers
are able to create effective lessons and activities that connects to students' backgrounds and prior
knowledge— thus making instruction more responsive to students. At FPC VPAA, teachers and staff are
provided with many opportunities to build positive relationships with students. One component of the
school’s model that allows teachers and staff to build positive relationships with students is through our
college and career mentorship program. As discussed in Section 1 of this application, the college and career
mentorship program at FPC VPAA provides teachers and other staff members with the opportunity to
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support and assist students throughout their journey at the school. As mentors, teachers and faculty are not
only able to provide students with words of encouragement, college and career assistance, and other
supports needed to be successful in life, but also able to serve in the capacity as a positive role model
through leading by example. In addition to creating opportunities for students to form positive relationships
with teachers, students are also provided with multiple avenues to form positive relationships with their
peers. Through our project-based learning approach in the arts and academics, students learn to work
together to increase each other’ s success. In a project-based learning environment, students must engage in
collaborative inquiry to plan, create, and determine the criteriafor a successful presentation or performance.
Working together to complete a project helps to strengthen students’ relationships with each other.

It is not only necessary for students to form positive relationships with adults and other students, but also for
teachers to form positive relationships with other educators and staff members. At FPC VPAA, educators
are provided with weekly data team planning time and professional development opportunitiesto build
positive relationships with each other. During data team planning, educators are able to view and discuss
achievement data, seek assistance for meeting students’ needs, brainstorm solutions, and engage in real
application of research-based instructional strategies and methods for improving student achievement.
Creating strong professional learning communities that fosters the development of positive relationships
among school staff and teachers have shown to increase efficacy, content knowledge, collective
responsibility for student learning, morale, job satisfaction, and learning (Habegger, 2008). Providing
opportunities for educators to work together as ateam is necessary for their professional growth and
students' academic growth (Habegger, 2008).

Building positive relationships goes beyond the interior walls of the school environment, but rather involves
all stakeholders, including the community and parents. At FPC VPAA, we believe that parents/guardians
and community members must be involved in the process to create a positive school culture. Leaders at FPC
VPAA have already begun the process of developing positive relationships with community members,
including potential parents/guardians through community events and door-to-door networking. Leaders plan
to create multiple opportunities throughout each school year for families and community members to engage
with leaders and educators and to solicit input about various educational decisions (e.g., future events for
students and parents; performance and concert dates; best ways to communicate with parents concerning
their children’s social and academic growth; field trip opportunities for students; calendar suggestions; and
fundraising opportunities) that can move the school in a positive direction. These opportunities for building
positive relationships with families and communities include needs assessment surveys, family and
community engagement events, one-on-one family engagement with teachers and leaders, performances and
concerts, and the school-wide orientation event for new students. Positive relationships and connections to
the school community is necessary for the overall achievement of the school and students (Habegger, 2008).
Multiple researchers have noted that the amount of parent/community involvement directly impacts how
parents view the school, which in turn directly impacts how the student views the school and their learning
(Sanders & Sheldon, 2009; Seifert & Vornberg, 2002). According to uris and Bunijevac (2017), community
and parental involvement has been shown to result in increased student achievement, enhanced parent and
teacher satisfaction, better student behavior, and improved school culture. Therefore, parent and community
involvement are essential to building and sustaining a positive school culture.

To create a sense of belonging among staff and students in the school, leaders at FPC VPAA understand that
staff and students must also be celebrated and recognized for their heroic actions and victories. At FPC
VPAA, we understand that celebrating students and staff accomplishments are key for fostering a positive
school culture. Celebrating staff and students makes them feel that they are a valuable member of the school
community. At FPC VPAA, students and staff are celebrated in various ways, including through our weekly
assemblies, weekly newsletter, social media sites, and during class meetings and professional development.
When students see staff celebrate other members of the school community, they learn to become caring and
passionate human beings at school and beyond the school environment. Celebration and recognition not
only help to build long-lasting positive relationships between staff, students, and the community, but also to
maintain a positive school culture.
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To enculturate students who enter the school later in the year, |eaders strategically assign these students with
mentors to help them with understanding and to learn the norms and values of the school community.
Classroom teachers also help students to learn and engage in the school environment as they would with any
other student. Classroom teachers along with student peers engage in conversations with newcomers about
classroom expectations, rules, consequences for breaking rules, and school norms. Because all new
incoming students are required to take the Stanford 10 exam or teacher-created diagnostic exam for each
course, educators are able to use the data to determine necessary supports needed for the student’ s success.
More specificaly, the data reveals the types of interventions that the student needs to be successful at the
school and to meet the requirements for moving towards graduation. Based on the student’ s area of need,
the student will be assigned to a small group or one-on-one session during the school-wide intervention
block to address the learning gap. Educators also use restorative practices and the School-Wide Positive
Behavior and Supports (SWPBS) model to teach newcomers about appropriate behaviors, to reinforce
positive behaviors, to build a positive relationship with the student, and to collect behavior data to determine
if the student needs any additional behavioral supports beyond the classroom.

2. Explain how the school culture will take account of and serve students with special needs, including
students receiving special education services, English Language Learners, and any students at risk of
academic failure.

Educators and leaders at FPC VPAA use various strategies to serve students with disabilities, English
Language Learners, and students at risk of academic failure in the school culture. One important component
of the school’ s culture is that leaders and staff at FPC VPAA have high expectations for al students,
regardless of their background, language, or ability. According to the Education Commission of the States
(2012), the expectations a teacher sets for an individual student can significantly affect the student’s
academic performance and behavior. When educators have high expectations in terms of academic
achievement and appropriate behavior for students with disabilities, English Language Learners, and
students at risk of academic failure, they are more likely to exhibit positive behaviors and put more effort
into schoolwork. If students are viewed as capable and intelligent beings, then they will see themselvesin
that manner. At FPC VPAA, all students are challenged, supported, and encouraged to take risksto reach
their full potential. Creating a positive school culture also involves engaging in actions to help students and
faculty to build positive relationships with each other. Educators at FPC VPAA develop and implement
various cooperative learning activities to help students to build positive relationships and to gain an
understanding of and knowledge about students with disabilities and English Language Learners. Building
positive relationships with peers and teachers translates into increased engagement in the classroom, which
IS necessary for supporting students' academic success. In addition to building positive relationships,
educators encourage ELLs and their families to share photographs, visuals, meaningful artifacts,
information about holidays and celebrations that represents their culture with the class and school. A
positive school culture involves the celebration and representation of all student cultures, traditions, and
victories. Students feel that they belong when they are celebrated, valued, and represented within the school
culture.

At FPC VPAA, students with disabilities, ELLSs, and students at risk of failure are provided with multiple
support systems to maximize student learning. To serve students with disabilities and English Language
Learners, educators model behaviors and use visuals such as pictures, symbols, and reward systemsto
communicate classroom and school expectations in a positive and direct manner. English Language
Learners, students with disabilities, and students at risk of failure are provided with one-on-one and small
group instruction during the school-wide targeted intervention block for improving academic achievement.
In addition to the school-wide targeted intervention program, English Language Learners are al so supported
through the school’ siLitELL program, which provides students with lessons and activities that further
develops their skillsin phonics, word recognition, and vocabulary in the English language.

3. Describe a typical school day from the perspective of a student in a grade that will be served in your
first year of operations.
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A Day in theLife of a Student. Keyshiais an energetic gth grader at the Floretta P. Carson Visua and

Performing Arts Academy. At 7:40am, Keyshia s mother pulls up in the ond carpool line to see community
volunteers and staff members greeting students as they arrive. There are multiple volunteer and staff
members supervising the carpool lines for proper line behavior and safety. All parents are instructed about
carpool procedures and given hangtags for identification before the start of the school year during the
one-on-one family engagement meetings and information sessions. Once Keyshia' s carpool line number is
called, Keyshia double checks to ensure that she has al of her homework, books, laptop, and sheet music for
her classes. After exiting the car, Keyshiais greeted by Dr. Williams (Head of School) with a bright smile
and awarm welcome, “Good morning, Keyshial Remember that you are smart, valued, and loved at the
Floretta P. Carson Visual and Performing Arts Academy. | would also like to say congratulations on
winning the first chair clarinet spot for the Alabama All-State Orchestra Association, Keep Up the Good
Work!” “Thank you, Dr. Williams,” replies Keyshia as she beams with a big smile on her face as she enters
the school building and hear other students clapping and congratulating her on the accomplishment. After
entering the school building, Keyshia grabs a snack out of the pantry because her mother was busy and did
not have time to stop by to get breakfast. After grabbing a snack, Keyshiais greeted again by Mr. Sullivan,

one of the 8 grade ELA teachers, who says, “Good Morning, Keyshia and Congratulations! Keyshia
replies, “Thank You, Mr. Sullivan!” Keyshiawalks through the main hallway and passes walls rich with
motivational thoughts, upcoming concerts and bulletin boards filled with faculty and student
accomplishments and highlights, including her recent win and spot in the Alabama All-State Orchestra

Association. Once at her classroom, Keyshia's gth grade math teacher, Dr. Smith says, “Good Morning,
Keyshial Itisgoingto beagreat day!” Keyshiareplies, “Good Morning, Dr. Smith” as she gives him her
math homework. After Keyshia gets settled in and sits down in her seat, the bell rings and the
announcements start promptly at 7:55am via the school’ s live broadcast. Students view the morning
announcements on their assigned |aptops and via the class assigned Vibe All-1n-One Whiteboard.
Announcements are led by students and Dr. Williams. During the announcements, Dr. Williams reminds
everyone about the school’ s norms and introduces the student leaders for the school-wide broadcast. Student
leaders, Clark and Sasha provides highlights from around the school. On this day, student leader Clark

congratul ates K eyshia on winning 13 chair for the Alabama All-State Orchestra Association. After
highlighting student and faculty accomplishments, Clark reminds everyone about upcoming shows,
including dates, times, and admission policies for visitors. Sasha recites the pledge and pauses for a moment
of silence; inspirational music plays and both Sasha and Clark recite an inspirational quote to start

everyone' s day. At 8:00am, class starts for al students. Since thisis a Blue Day, after Math, Keyshia
transitions to ELA for second block with Mr. Archard. At 11:05am, Keyshia, along with her class
transitions to lunch. Once in the lunchroom, Keyshia along with her peers walks in line toward the lunch
pick-up table. With lunch in her hand, Keyshiafollows her classmates to their assigned table, which can be
clearly identified with alaminated sign that reads, Mr. Archard’ s Class. Keyshia aso learned the procedures
and rules for lunch during the school’ s new student orientation. After lunch, Keyshiatransitionsto Block 5
at 11:45am for Symphonic Band (60 min.). After Symphonic Band, Keyshia goes straight to P.E. for 30
minutes. Since Keyshia has been staying up on her classwork and maintaining al A’s, she getsto go to the
rehearsal hall during the school-wide intervention block—which is monitored by Mr. Holt—for 40 minutes
to practice on a complex clarinet piece that was assigned to her by the Clarinet Instructor, Mr. Dailey. At the
conclusion of the intervention block, Keyshiatransitions to her Music Theory course with Mr. Alvin at
2:05pm. At 3:05pm, the bell rings for middle school dismissal. Keyshia along with her peers walk to the

carpool dismissal line. Around 3:10, Keyshia sees her mother pull up in the 2™ car line as she did that
morning. The volunteer or staff member on duty calls out the numbers on the provided hangtags for carsin

the 2nd carpool line. Keyshia' s mother’ s hangtag number, 36, is called. Once given the clear by volunteers
and staff outside for duty, Keyshiawalks to her mother’s car. Volunteers and staff say to Keyshia, “Have A
Great Day!”

4. Describe a typical day for ateacher in a grade that will be served in your first year of operation.

A Day in theLife of a Teacher. Mr. Long, the middle grades Math teacher arrives at the Floretta P. Carson
Visual and Performing Arts Campus at 7:20am on aregular basisto get classroom materials ready, connect
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and configure the Vibe All-In-One Whiteboard, refer to the day’ s schedule, email parents (which he does
every day to touch base, and then add additional callsif necessary), read and respond to any in-house emails
from the Head of School or Director of Operations and Student Affairs. At 7:40am, Mr. Long walksto his
door and stands next to the door to greet students as they enter the classroom. Mr. Long greets every child
with awarm and welcoming smile, direct eye contact, and says “Good Morning, today is going to be a great
day!” As students walk into the classroom, Mr. Long collects students' math homework. At 7:55am, Mr.
Long closes his classroom door and directs every student to watch the live morning broadcast viathe Vibe

All-in-One Whiteboard. At 8:00am, he teaches his first math cohort, which isa 7t grade group. At 9:30am,

he dismisses his first block and welcomes his second Math cohort of 8t graders. At 9:35am he teaches his
second Math cohort. At 11:05am, he takes his second Math cohort to lunch. During thistime, Mr. Long eats
his lunch. At 11:40am, studentsin Mr. Long’s second block math cohort transition to their next class. Mr.
Long aso leaves the lunchroom and walks to the faculty conference room for a data team
meeting/curriculum development meeting. The data team/curriculum development meeting starts at
11:45am and ends at 12:35pm, which allows for vertical planning time. At 12:35pm, Mr. Long walks to his
classroom for individua planning time to further analyze data, plan tutoring or small-group instruction, and
to articulate what he learned in the data team meeting for modifying his instruction to improve student
learning. After collaborative and individual planning, at 1:20pm, Mr. Long begins his targeted tutoring and
small group instruction for students struggling with proportional relationships and percentages on
yesterday’s exit assessment. At 2:05pm, Mr. Long provides homework support and one-on-one tutoring
until 3:05pm. At 3:05pm, middle school students dismiss. Mr. Long walks outside for afternoon duty to
supervise and direct carpool traffic. As each student exits the building and proceeds to the carpool line, Mr.
Long smiles and calls each child by name and says, “Have a Great Evening!” At approximately 3:20pm,
Mr. Long walks back into the building to prepare his classroom and to ensure that he has all the necessary
materials and supports ready for class the next day.
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— No Attachments —

7.Supplemental Programming

1. If summer school will be offered, describe the program(s). Explain the schedule and length of the
program including the number of hours and weeks. Discuss the anticipated participantsincluding
number of students and the methods used to identify them. What are the anticipated resource and staffing
needs for these programs?

Researchers have shown that strong summer programs can achieve several important goals: (1) reverse
summer learning loss; (2) improve student achievement; (3) give students an opportunity to master material
that they did not understand during the school year (McCombs et a, 2012); (4) and provides students with
additional opportunitiesto cultivate their talents. At the Floretta P. Carson Visual and Performing Arts
Academy, students are provided with multiple summer programs, depending on need and interest. Summer
Academy at FPC VPAA consists of three programs. the Summer Arts Institute, the Summer Enrichment
Program, and the Summer Intervention Program. Each of the summer programs at FPC VPAA consists of
three-weeks of intensive instruction, real-world application of concepts, and exploration for four hours each

day.

The Summer Arts Institute is designed for students (grades 7-12) at an intermediate or advanced level of
study in their discipline. Our summer arts program allows students to cultivate their skills and creative
talentsin art, dance, drama, and music. Students are provided with unique experiences through private
lessons, artistic collaboration, masterclasses, seminars, and performances in dance, drama, winds, piano,
strings, and voice. The Summer Arts Institute also provides students with the opportunity to attend
professional performances, visit arts and music museums, and to explore careers. This program offersa
unique opportunity for students to work with arts and music specialists, cultural organizations, and
world-renowned guest artists. The experienced team helps students to sharpen their artistic and musical
skills with lessons on effective techniques and guides students in building a portfolio or audition skills for
early professional careers and arts-focused universities or conservatories. After theinitial enrollment of
students from the school community and depending on available funding, the program becomes open to
students across the Mobile County area. Through our community partnership with the University of South
Alabama (USA), students are also provided with the opportunity to apply and participate in the USA
Summer Piano Camp and the Jaguar Marching Honor Band.

In addition to the Summer Arts Institute, FPC VPAA also plan to implement the Summer Enrichment
Program. The Summer Enrichment Program is a unique learning experience that goes beyond the middle
and high school classroom by blending academic enrichment with college and career exploration, hands-on
projects, and interactive virtual and in-person field trips. Through this program, students are able to develop
valuable skillsin their field of interest while improving their learning. The Summer Enrichment Program is
also ideal for students who may have entered into the school mid-year below grade level and need additional
assistance for grasping the concepts needed to perform well in the next grade. Through our partnerships and
use of resources in the community, students are also able to apply for off-campus enrichment programs with
the University of South Alabama. These programs include the Summer Engineering Academy, which isfor
any high school student who wants to discover various engineering fields and get hands-on engineering
experience; the USA STEM Enrichment Program, which is designed to provide middle grades students with
high quality math, science, and engineering instruction that prepares them for competing in our emerging
global economy; and the Summer Literacy Camp, which is designed to engage 6ih grade studentsin the
process of reading, writing, creating, and publishing their work.

The Summer Intervention Program provides students with the opportunity to demonstrate mastery
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(cumulative score of 70% or greater) in one or more courses, but no more than two courses, to be promoted
to the next grade. During the program, students are provided with small group and one-on-one instruction,
depending on the student’ s skill gap or need for special education or ELL services. Similar to the summer
enrichment program, the summer intervention teachers create lessons and activities that are hands-on,
enjoyable, and have real-world applications for gauging student interests. For the summer intervention
program, teachers use the end-of-quarter summative assessments to determine students' specific areas of
need in order to provide them with the necessary supports for improving learning and compl eting the
course(s) with a passing score.

Note: Resources and staffing needs for each of the aforementioned in-house programs will depend on
student enrollment and interests.

2. Describe the extra- or co-curricular activities or programming the school will deliver, how often they
will occur, and how they will be funded.

Unlike traditional schools across Mobile County, the Floretta P. Carson Visua and Performing Arts
Academy offers students enrichment opportunities throughout the summer as discussed earlier in this
section and during the school day, rather than only after-school. Throughout each school day, students at
FPC VPAA engage in unique learning experiences through hands-on projects that involve real-world

application of concepts and interactive virtual and in-person field trips. For example, 7th grade science
teachers at FPC VPAA incorporate educational robotics into instruction for teaching kids the fundamental
aspects of engineering design and programming skills while allowing them to see and interpret code results
inreal time. Enriching activities during class increases student engagement, which is necessary for
improving student achievement. In addition, students at FPC VPAA are provided with multiple
opportunities throughout the school year to perform or present their completed artworks in front of alive
audience. Through these performance and exhibition opportunities, students are not only able to share their
talents and skills, but also able to express their feelings, experiences, and thought processes. Many of the
performances and exhibitions will be held at the University of South Alabama Laidlaw Center, the Mobile
Saenger Theatre, and other local venues. Although the Floretta P. Carson Visual and Performing Arts
Academy offers students a plethora of enrichment programming, focus groups with community members
and proposed school personnel have been created for devel oping more enrichment opportunities that can
improve student learning and overall success beyond high school.

3. Describe the programs or strategies to address student mental, emotional, and social devel opment and
health.

To address students mental, emotional, and social development and health needs, the Floretta P. Carson
Visual and Performing Arts Academy plan to partner with multiple local mental health services. We will
partner with local community organizations, such as AltaPointe to provide students with the necessary
services to address their social and emotional needs. AltaPointe provides students with various treatments,
including cognitive behavioral therapy, systemic family therapy, social skills training, play and expressive
therapy, coping skillstraining, and interpersonal training. At AltaPointe, students are provided with
personalized treatment to meet their specific needs. Along with local services, the FPC VPAA staffing
model also incudes a full-time school counselor with experience and skills for supporting the mental health
needs of students. In addition to having a full-time school counselor, FPC VPAA uses the School-Wide
Positive Behavior Support framework to improve social, emotional, behavioral, and academic outcomes for
students.. The implementation of the SWPBS framework coupled with the devel opment and sustainment of
a positive school culture promotes positive and supportive teacher-student and peer-to-peer relationships.
Positive relationship building allows students to be more accepting of each other’ s differences, to celebrate
each other’ s victories and accomplishments, to solve conflicts and communicate in a positive manner, and
fosters practices of how to manage emotions. Students with mental health needs at FPC VPAA are aso
provided with additional supports to master content through our January Early Intervention Program,
school-wide intervention block, and summer enrichment program. In addition to programs, educators and
leaders regularly collect and analyze data to address the mental health needs of students. Data informs
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decisions and helps educators, |eaders, and counselors with determining the specific supports that a student
needs to be successful and productive at school and outside of the school environment.

4. 1f applicable, describe any other student-focused activities and programs that are integral to the
educational and student-development plans.

In addition to on-campus programming, high school seniors at FPC VPAA are provided with the
opportunity to interact with professionalsin their chosen field of study and to receive on-the-job training for
success beyond high school through the local Summer Y outh Employment Internship Program (STEP) and
Summer Scrubs program. The STEP program was created to respond to the ongoing needs for workforce
devel opment initiatives and summer employment for high school seniorsin the Mobile County area. The
program lasts for six weeks and includes intensive classroom training and on-the-job performance. The
interns engage in virtual job readiness training at the University of South Alabama. The training modules
include customer service, telephone etiquette, business etiquette, business writing, Microsoft office, conflict
management, time management, and business math. Various employers across Mobile County participatein
thisworkforce initiative. Further, the Summer Scrubs program, a project of the Bay Area Healthcare
Coadlition, is an intensive three days of career exploration experience for rising high school seniorsin
Mobile County. These students have expressed a desire to explore careers in healthcare and have the
opportunity to spend each day of the program at different healthcare facilities throughout the county.
Students are able to interact with health professionals and observe in areal-world environment. Students are
able to discuss and ask questions about healthcare jobs and the education paths available.
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Attachments
Section 7: Supplemental Programming

— No Attachments —

8.Special Populations and At-Risk Students

1. Describetheoverall plan to serve students with special needs, including but not limited to students
with Individualized Education Programs or Section 504 plans; English Language Learners; students
identified as intellectually gifted; and students at risk of academic failure or dropping out. | dentify the
special populations and at-risk groups that the school expects to successfully serve, whether through data
related to a specifically targeted school or neighborhood or more generalized analysis of the population
to be served. Discuss how the course scope and sequence, daily schedule, staffing plans, and support
strategies and resources will meet or be adjusted for the diverse needs of students.

FPC VPAA is committed to identifying and meeting the academic needs of students with special needs,
ELLs, gifted students, and students at-risk of failure or dropping out. At FPC VPAA, special student

popul ations are educated within a Least Restrictive Environment (LRE) and alongside their peers, to the
extent appropriate and allowed by each student’ s Individualized Education Plan (IEP) or 504 plan. The
collaborative nature of project-based learning, contextual learning, and our arts intensive program provides
al students with the opportunity to engage in interactive and hands-on learning experiences for improving
achievement and overall success throughout school. Educators, leaders, and staff at FPC VPAA are
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committed to educating all students regardless of ability and comply with all state and federal statutes
regarding specia populations, including the Disabilitiesin Education Act (IDEA), Section 504 of the
Rehabilitation Act, The Americans with Disabilities Act (ADA), and the Alabama Administrative Code
290-8-9. The Chief Executive/Head of School at FPC VPAA oversees the planning and implementation of
school-wide structures and ensures compliance with al state laws and regulations. At FPC VPAA, leaders
and educators do not discriminate in admission and enrollment practices nor deny access to students with
specia needs, ELLS, gifted students, and students at risk of academic failure or dropping out.

Based on local school data, FPC VPAA anticipates serving an ELL population of 4.34% and a special
education population of 9.14% (ALSDE, 2021). The data also indicates that more than 50% of the student
populations in the Mobile County schools are economically disadvantaged (ALSDE, 2021). At the Floretta
P. Carson Visua and Performing Arts Academy, we believe that all students, regardless of language or
ability can achieve academic success when they are provided with appropriate support systems to meet their
specific needs. The Floretta P. Carson Visua and Performing Arts Academy is committed to providing all
students with the necessary resources and supports needed to excel academically. To ensure that all students
achieve at high levels, leaders at FPC VPAA considered the needs of special student populations during the
development of the course scope and sequence, school’ s daily schedule, staffing plans, and support
strategies and resources. The course scope and sequence for each subject at FPC VPAA provides teachers
with aguide for ensuring that projects, interactive learning experiences, assessments, and all aspects of
instruction are aligned with state standards. Along with the course scope and sequence, educators use
differentiated instruction to improve achievement among all learners, including students with |EP plans, 504
plans, ELLs, and gifted students. For effective differentiated instruction, teachers concentrate on tailoring or
modifying the content (what is learned), process (how the content is taught), and product (how the learning
is observed and evaluated) of instruction to meet the needs of each learner (Bender, 2012). Effective
modification of instruction relies on continuous, ongoing progress monitoring. Progress monitoring informs
instructional practices, curricular choices, flexible grouping, and the types of interventions required to
address each students’ specific areas of need. Through progress monitoring, educators are able to use
student performance data as a means to evaluate the effectiveness of instructional programs or interventions
and to determine student progress toward specific skills or general outcomes, and to identify specific areas
of need among student populations. To ensure that all students are successful, leaders at FPC VPAA
included a targeted intervention block into the daily schedule. The targeted intervention block was created to
not only reduce the potential need to pull-out specia student populations during core class instruction, but
also to provide them with additional supports during the school day for improving learning. During the
targeted intervention block students are provided with one-on-one or small group instruction in their specific
areas of need. The flexible grouping during the school-wide intervention block not only helps struggling
students, but also provides an opportunity for high-performing and gifted students to extend their learning.
The targeted intervention blocks, continuous progress monitoring, and implementation of differentiated
instruction aligns with the Response to Intervention (Rtl) framework for meeting the needs of struggling
students. Through the Rtl model, educators and leaders at FPC VPAA are able to address potential failure
before they occur, identify students with disabilities, and determine the appropriate research-based
interventions and supports for improving student success. The Rtl model allows educators to address
students' specific areas of need as it is occurring without waiting for a special education evaluation. With
the Rtl model, students have access to three levels of support: Tier 1 — students are provided with high
quality instruction in the general classroom by qualified personnel to ensure that their difficulties are not due
to inadequate instruction, Tier 2 — students are provided with intensive instruction matched to their needs,
and Tier 3 — students receive individualized, intensive intervention that targets the students’ skill deficits
(National Center for Learning Disabilities, 2011). Students at FPC VPAA who do not achieve the desired
level of progressin Tier 3 are then referred for a comprehensive evaluation and considered for eligibility for
special education services. Data collected during Tiers 1, 2, and 3 are included in the comprehensive
evaluation and used to make the special education eligibility decision.

In addition to the implementation of strategies and methods for ensuring that students' needs are met, we

hire highly qualified and appropriately licensed Special Education teachers, ELL teachers, and Gifted
teachers. For students who need support from additional special education providers, such as Speech and
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Language, Physical, and Occupational Therapists, we plan to contract with an external entity such as
AltaPointe Health to provide the af orementioned licensed and qualified professionals. All contracted
providers are overseen by the CEO/Head of School and shall provide services within the school building as
part of the regular school day. All of the special education providers and faculty at FPC VPAA work closely
with teachers to provide accommodations and modifications as needed and to establish responsive
classroom practices that can meet the needs of al learners.

2. Explain more specifically how you will identify and meet the learning needs of students with mild,
moderate, and severe disabilitiesin the least restrictive environment possible. Specify the programs,
strategies, and supports you will provide, including the following:

a. Methods for identifying students with special education needs(and avoiding
misidentification), including use of school personnel to participate in developing I ndividualized
Education Programs (I EPs), identify and refer students for assessment of special education needs,
maintain records, and cooperate in the delivery of special education instruction and services, as
appropriate.

At the Floretta P. Carson Visual and Performing Arts Academy, we are committed to ensuring that all
students, including those with disabilities are provided with an enriched learning experience for their
success in school and beyond. Teachers and leaders at FPC VPAA engage in ongoing data analysis to
identify any students who are struggling academically. If Tier 3 interventions of the RTI process does not
prove successful for meeting the student’ s needs, an evaluation for special education may be conducted. The
evaluation functions as a pertinent step in the specia education process for a child who may have a
disability. Before a child can receive special education and related services at FPC VPAA, afull and
individual initial evaluation of the child must be conducted. Before conducting an evaluation to determine
the student’ s eligibility for special education services, the school shall notify the parent/guardian in writing
and receive consent from the parent/guardian. Once the parent signs for an evaluation, the FPC VPAA shall
have sixty (60) calendar days from the date of the signed consent to complete an initial evaluation. Once the
evaluation is completed, the FPC VPAA shall have thirty (30) calendar days to determine the student’s
initial eligibility and 30 additional days from the eligibility determination date to develop an IEP. The IEP
team at FPC VPAA shall consist of the parent, special education teacher, and regular education teacher. If
the student already has an IEP plan, the school shall request for transfer of the information in atimely
manner. The school’ s lead special education teacher and administrative team shall collaborate to monitor all
special education cases, to ensure compliance with al state and federal regulations, delivery of instructionin
accordance with each student’s |EP, and to determine the services required for each student’ s success at
FPC VPAA. The special education lead teacher shall maintain files demonstrating the school’ s compliance
with all applicable special education requirements, including the Individuals with Disabilities Education Act
(IDEA), Section 504 of the Rehabilitation Act of 1973, Title Il of the Americans with Disabilities Act, the
Alabama Administrative Code (AAC) chapter 290-8-9, and applicable provisions of the Alabama School
Choice and Student Opportunity Act (Act 2015-3) concerning special education services.

b. Specificinstructional programs, practices, and strategies the school will employ to provide a
continuum of services; ensure students accessto the general education curriculum; and ensure
academic success for students with special education needs,

At FPC VPAA, we educate students with disabilities in the Least Restrictive Environment (LRE) and with

their non-disabled peers, to the extent appropriate and allowed by each student’ s Individualized Education
Plan (IEP). General education teachers at FPC VPAA are responsible for implementing the student’s |EP
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for the delivery of instruction. The general education teacher shall have access to the document. The lead
specia education teacher at FPC VPAA isresponsible for engaging in collaborative inquiry with the general
education teacher for ensuring that they have an understanding about their role in providing
accommodations during the general education class setting. If a student’s needs and |1EP require adifferent
program, we shall meet the student’ s needs with appropriately licensed staff or contract services. To ensure
that students with disabilities are successful within the general education setting, teachers use a variety of
proven instructional strategies for meeting the needs of special populations (L ouisiana Department of
Education, 2020):

Begin a lesson with a short review of previous learning

Present new material in small steps with student practice after each step

Ask many questions and incor porate multiple opportunities for student response
Think aloud and provide models

Guide students as they begin to practice

Check for understanding and provide systematic feedback and corrections
Provide scaffolds for difficult tasks

Provide ongoing opportunities for review and practice

Teach skills and strategies that increase self-determination so that students can achieve their goals
Wlth greater independence

Engaging in differentiated instructional practicesis necessary for meeting the unique learning needs of
students with disabilities. In addition to using effective instructional strategies, educators and faculty at FPC
VPAA aso engage in the following school-wide practices to improve achievement among special
populations: (a) weekly content and grade level meetings; (b) ongoing data analysis; (c) ongoing
learner-centered professional development opportunities; (d) use of high-quality curriculum and assessments
to monitor progress of all students toward grade-level standards; (€) flexible grouping and one-on-one
tutoring during school-wide intervention block; and (f) review of multiple sources of datato determine
progress towards | EP goals. The practices, structures, and strategies utilized at FPC VPAA are pertinent for
meeting the learning needs of every student, including those with disabilities.

c. Plansfor monitoring and evaluating the progress and success of special education students with
mild, moderate, and severe needs to ensure the attainment of each student’s goals as set forth in the
I ndividualized Education Program (I EP)

At FPC VPAA, continuous monitoring and evaluation of student progress and special education program is
necessary for improving the success of students with disabilities. Students with adisability at FPC VPAA
are monitored on an ongoing basis to ensure progress towards goals outlined in the student’ s |EP. The lead
special education teacher at FPC VPAA is responsible for monitoring, consulting, and teaching with genera
education teachersin a collaborative role to ensure that accommodations are being provided for students
with adisability. Special education teachers and general education teachers at FPC VPAA work
collaboratively to continually review, revise, and create appropriate accommodations as needed to provide
FAPE to students with disabilities. The specia education program at FPC VPAA and services provided to
students with disabilities are evaluated annually through parent surveys and analysis of academic results
among our special populations. Parents surveys and academic results provides the school with in-depth
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information about needed improvements, progress, and successes of the specia education program and
learning growth among our special populations. Feedback and identification of program progressis
necessary for the continuous improvement of student achievement among out special populations. The
CEO/Head of School, lead special education teacher, and other pertinent staff review parent surveys
annually to improve the special education program. Ongoing parent/family engagement meetings are also
conducted to ensure that parents/guardians are informed about special education laws, regulations, and
strategies for supporting the needs of their child.

d. Plansfor promoting graduation for studentswith special education needs (high school only)

At the Floretta P. Carson Visual and Performing Arts Academy, we believe that al students, regardless of
ability, are capable of graduating and reaching their highest potential. We are committed to ensuring that all
students are prepared for the rigors of college and careers in the visual/performing arts. To ensure that
specia education students are on track for graduation, all teachers maintain high expectations, build positive
relationships with students, and use differentiated instructional strategiesto meet students' needs. Further,
all students, including our special populations are assigned a college and career mentor. The mentor helps
the student with job applications, college applications, internship assistance, college campus tours, job tours,
and nonacademic supports throughout their journey at the school. Mentorship programs have shown to be
successful in keeping students with disabilities from dropping out of school and for promoting graduation
(Bell, 2017). Mentors at FPC VPAA are able to provide students with disabilities with guidance and support
for their future dreams. Mentoring programs not only help to promote graduation among special education
populations, but also in the areas of academic and career devel opment, employment, psychosocial health
and quality of life, transition, and life skills (Lindsay & Munson, 2022). In addition to the college and career
mentorship program, educators ensure that they have high expectations for all students, including special
populations. Students with disabilities are more likely to succeed and graduate if they are held to high
expectations and provided appropriate encouragement and support (PACER, 2015). At FPC VPAA,
educators are trained to create a classroom environment that promotes student motivation, student
ownership, empowerment, and a growth mindset for the improvement of student achievement among
specia populations. Blackburn and Witzel (2021) articulated that a student who is labeled with alearning
disability does not mean that he/she isincapable of learning. Moreover, the success of students with a
disability is not a matter of inability, but rather a matter of finding the appropriate teaching strategies and
motivation tools to help the student to learn at higher levels (Blackburn & Witzel, 2021).

e. Plansto have qualified staffing adequate for the anticipated special needs population.

The Floretta P. Carson Visua and Performing Arts Academy is committed to addressing the needs of all
specia populations. As a pertinent part of our school model, all teachers at FPC VPAA must be highly
qualified with a state recognized certification in area of speciaization. The special education teachers at
FPC VPAA must have a certification with a special education endorsement. All teachers working with our
students with special needs are hired based on their credentias, experiences, and demonstrated success with
specia populations. At FPC VPAA, we plan to add more special education teachers as the school grows.
Providing our special students with highly qualified teachersis necessary for their success. For building
specia education staff professional capacity, all special education teachers and faculty at FPC VPAA are
provided with leaner-centered professional development opportunities throughout the school year and
before the start of each school year to ensure that they are prepared to meet the needs of each student at FPC
VPAA.

3. Explain how the school will meet the needs of English Language Learner (ELL) students, including
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the following:
a. Methodsfor iden